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Introduction

Introduction

The purpose of this teacher guide

This teacher guide is designed to help you familiarise yourself with the syllabus and support materials
available and to help you organise and plan what you teach. It also offers advice and guidance on delivery,
classroom practice and preparing your learners for their final assessment.

What do | need to get started?

When planning a course the teacher needs to become thoroughly familiar with the syllabus, (both the
curriculum content and the assessment structure), the scheme of work and the support materials available.

The syllabus covers the overall aims, assessment objectives, curriculum content, descriptions of the
examination components and grade descriptors of the subject. Each area or skill within a subject is defined
to help you organise the overall scope of what needs to be learnt.

Extracts from the published schemes of work in the appendices of this guide illustrate one method of
organising and delivering the course and include examples of appropriate teaching activities alongside the
learning objectives. They also exemplify the planning principles outlined in Sections 2 and 3 of this guide.
A fully comprehensive scheme of work covering the whole programme is available on Teacher Support at
http://teachers.cie.org.uk

On Teacher Support you will find a range of other support materials for teachers; these include question
papers, mark schemes and examiner reports. Making appropriate use of these resources can:

e help you understand how the teaching and learning relates to the assessment objectives
e help you prepare your learners for their final assessment
® help you understand the standard

e save you time.
Other support materials for teachers are available on the www.cie.org.uk. Make the most of these
Cambridge resources by combining them with local activities and resources developed and provided by your

school.

Here is a checklist to help you get started.

[ Have you read the syllabus and checked that it is for the correct year?
[ Have you looked at our website? www.cie.org.uk

[0 What support materials are you going to use?

0 What local resources are available to use?

O What school resources are available to use?
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Section 1: Syllabus overview

Section 1: Syllabus overview

The following sub-sections are taken from the Cambridge A Level Geography (9696) syllabus, reproduced
here for convenience and to summarise the syllabus requirements.

1.1 Aims

The A Level Geography syllabus aims to:
e develop candidates’ awareness of the relevance of geographical analysis to understanding and solving
contemporary human and environmental problems;

e introduce candidates to the main elements of physical and human geography and the inter-relationships
between these components;

e encourage understanding of the principal processes operating at different scales within physical and
human geography;

e develop candidates’ sense of relative location, including an appreciation of the complexity and variety of
natural and human environments;

e demonstrate and explain the causes and effects of change over space and time on the natural and
human environments;

e show the importance of scale in understanding Physical and Human Geography;

e make candidates aware of the problems of explanation (including data collection and processing) in
physical and human geography, and give them an appreciation of the nature, value, limitations and
importance of different approaches to analysis and explanation in geography.

1.1.1  Skills and attitudes
The aims are to:
¢ increase candidates’ knowledge of, and ability to use and apply, appropriate skills and techniques

relevant to greater understanding and interpretation of facts and relationships in Physical and Human
Geography;

e encourage a concern for accuracy and objectivity in collecting, recording, processing, analysing,
interpreting and reporting data in a spatial context;

e develop candidates’ ability to handle and evaluate different types and sources of information;

e develop candidates’ ability to think logically, and to present an ordered and coherent argument in a
variety of ways;

e promote candidates’ awareness of the need for understanding, respect and co-operation in conserving
the environment and improving the quality of life both at a global scale and within the context of
different cultural settings.

Cambridge International A Level Geography 5
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1.2 Assessment objectives
1.2.1 Knowledge

Candidates should be able to:

e give definitions and explanations of relevant geographical terms and concepts
e show working knowledge of relevant principles, theories and models
e recall accurately the location and character of chosen places and environments

e show knowledge of the physical and human processes at work.

1.2.2 Understanding and application

Candidates should be able to:

e understand the complex and interactive nature of physical and human environments
e understand how processes bring changes in systems, distributions and environments
e recognise the distinctiveness and the generality of places and environments

e recognise the significance of spatial scale and of time scale

e apply this geographical understanding to new contexts.

1.2.3 Skills and enquiry

Candidates should be able to:

e collect, record and interpret a variety of information from primary (fieldwork) sources and secondary
sources (e.g. statistical data)

e interpret a range of map and diagram techniques displaying geographical information

e assess methods of enquiry and consider the limitations of evidence

e demonstrate skills of analysis and synthesis

e use geographical understanding to develop their own explanations and hypotheses.

1.2.4 Evaluation and decision-making
Candidates should be able to:

e assess the effects of geographical processes and change on physical and human environments
e consider the relative success or failure of initiatives and demonstrate a sense of judgement

e analyse the viewpoints of different groups of people and identify conflicts of interest

e assess the decision-making process in physical and human contexts

e recognise a number of possible outcomes from a given situation.

Below is a specification grid showing the weighting attached to these assessment objectives across each of
the papers.
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Section 1: Syllabus overview

1.2.5 Specification Grid

The weighting given to these is:

» »
A B B apeE apeE and

1 Knowledge 30 35 30 325
9 .
Understanding 30 35 30 32.5
and application
3 Skills and enquiry 20 10 20 15
4 Evaluation and
. . 20 20 20 20
decision-making
TOTAL 100% 100% 100% 100%

1.3 The assessment structure

Candidates for Advanced Subsidiary (AS) certification take Paper 1 only.

Candidates who already have AS certification and wish to achieve the full Advanced Level qualification
may carry their AS marks forward and take just Papers 2 and 3 in the exam session in which they require
certification.

Candidates taking the complete Advanced Level qualification take all three papers.

Paper 1 Core Geography 3 hours

Candidates answer questions in three sections. In Section A, they must answer five of six questions

on the Physical and Human Core topics for a total of 50 marks. In each of Sections B and C, candidates
answer one of three structured questions based on the Physical (Section B) and Human (Section C) Core
topics, for a total of 25 marks in each section. See Description of components in this booklet for more
details.

100% of total marks at AS Level 50% of marks at A Level

Paper 2 Advanced Physical Options 1 hour 30 minutes

Candidates answer two structured essay questions, each on a different optional topic, from a total of
eight questions based on the Advanced Physical Options syllabus, for a total of 50 marks. See Description
of components in this booklet for more details.

25% of marks at A Level

Pape AdvVa ed 8 Dptio 0 |

Candidates answer two structured essay questions, each on a different optional topic, from a total of
eight questions based on the Advanced Human Options syllabus, for a total of 50 marks. See Description
of components in this booklet for more details.

25% of marks at A Level
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Papers 2 and 3 assess the Advanced Geography Options. These are separate 1% hour exams, but will be
timetabled for the same date and session. A short break (maximum 15 minutes) is allowed between Paper 2
and Paper 3.

There is some useful advice to Centres in Section 4.3 of the syllabus relating to the arrangements for Paper
2 and Paper 3.

This syllabus is examined in the May/June examination session and the October/November examination
session.

1.4 Description of components
Paper 1

The paper is split into three sections, which assess the Physical and Human Core topics:
Physical Core

e Hydrology and fluvial geomorphology
e Atmosphere and weather

e Rocks and weathering
Human Core

e Population

e Migration

e Settlement dynamics

Section A consists of six questions based on the Physical and Human Core topics. Three questions are set
on the Physical Core and three on the Human Core. Candidates must answer five of these six questions.

In the Human Core, questions may be based either on a single topic or on a combination of topics. These
questions make use of a variety of resources, including survey maps in some instances, and so are largely

skills-based. All questions carry 10 marks. Although there are six core topics, this does not mean that there
will always be one question set on each topic.

In Section B, candidates must answer one question based on the Physical Core topics. The section has
three questions, one on each core topic.

In Section C, candidates must answer one question based on the Human Core topics. The section has
three questions, either on a single topic or on a combination of topics.

In both Sections B and C, candidates have a choice from three questions. The questions are structured
and give the opportunity for extended writing. Some questions involve the use of stimulus material. All
questions carry 25 marks.

Papers 2 and 3

Paper 2 is set on the Advanced Physical Options. Candidates must answer two questions, each on a
different topic. There are two questions on each topic:

e Tropical environments

e (Coastal environments

8 Cambridge International A Level Geography
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e Hazardous environments

e Arid and semi-arid environments

Paper 3 is set on the Advanced Human Options. Candidates must answer two questions, each on a
different topic. There are two questions on each topic:

e Production, location and change

e Environmental management

e Global interdependence

e Economic transition

In both papers, the questions are structured and may involve the interpretation of resources, as well as
opportunities for extended writing. All questions carry 25 marks.
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Section 2: Planning the course

Section 2: Planning the course

2.1 Key things to consider when planning your course

This section of the guide considers planning over a number of time frames; planning for the long-term,
medium-term and for individual lessons. Examples of planning are provided in the appendix and these
templates are available for your use.

Planning the course involves three stages:

e Long-term planning. This is the first stage when you need to decide on the nature of the course
you intend to offer your learners. This will set the overarching framework for the course whether
it is one year or two years long. This allows you to map out the content and the time you will
need to allocate to each topic.

e Medium-term planning. This is the second stage when you decide the order you are going
to teach the course content in and write schemes of work. The scheme of work will include
reference to assessment objectives, syllabus content, key terminology and provide some
suggestions for learning activities and resources. It is also a useful place to indicate how and
when you will deliver geographical skills.

e Lesson planning. This is the final stage when you decide how you will approach each lesson,
what resources you have or will need and what learner activities are required to achieve your
lesson objectives and outcomes

2.2 Long-term planning

Long-term planning usually takes place on an annual basis. The plan should provide a broad overview of the
course for the year. You could consider how you will maintain the interest of the learners as well as ensuring
progression through the syllabus content.

Long-term planning begins with some decisions:
1. Isitan AS course only oris it a full A Level course?
2. Ifitis a two year course leading to a full A Level, when will the exams be taken?

3. At A Level, which options are going to be delivered? This decision may vary from year to year based on
factors such as the prior learning of learners, resource availability and teacher expertise.

You can begin by considering the following factors which will have some effect on the way the syllabus is
planned and delivered in your school.

e Teaching time available over the two year delivery of the course. (Remember to allow for festivals,
holidays, examinations, school trips and so on. You should also consider how many hours your learners
will have available outside of the classroom.)

e Number and length of lessons per week

e Number of learners within the cohort

Cambridge International A Level Geography M
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e Number of learners per teaching group
e \Whether groups are mixed ability or streamed by ability

e Scheduling of school-wide internal examinations

It is helpful to consider the recommendation that 360 guided learning hours are required for A Level and 180
for AS Level. Guided learning hours include direct teaching and other supervised or directed study time.

You may also wish to make provision for fieldwork activities in the long term plan which can provide
invaluable experiences to consolidate learning, introduce case studies and deliver geographical skills.

Long-term planning should be used as a guide and will be adapted to suit the needs of learners. If there is
more than one group, you will want to decide as a department whether or not the two groups follow the
same long-term plan or whether it is adapted in any way to suit individual teacher expertise. For example,
different teachers may chose to deliver different options at A Level. However, one thing to consider would
be whether fieldwork would be taking place jointly or not as this may then affect the choice of options at A
Level.

The example long-term plan below is based on two lessons of 80 minutes per week. The columns on the
left-hand side indicate how the content of the course is broken down and spread across the available term
time. The columns on the right-hand side offer a summary of the overall teaching hours covered each
term. Please bear in mind that the duration of terms and lessons vary around the world and this is just one
example.
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Example long-term plan of the Human Geography Course for the AS

1 1-3 Populatic Increase & Change 8.0
4-6 Population Demographic Transition 8.0
7-8 Population Population & Resources 5.3

10 Population Population & Resources 2.7
11-12 Population Population Management 5.3
Total time on Population 29.3
13-14 gratio Migration & Population Change 5.3
Term Weeks Topic Topic area Hours
2 15 Migration Migration & Population Change 2.7
16-17 Migration Internal Migration 5.3
18-19 Migration International Migration 5.3
20-21 Migration Case studies 5.3
Total time on Migration 24.0
23-24 Rural Settlements 5.3
25-26 | Settlement Urbanisation 5.3
27-28 Settlement Urban Change 5.3
Term Weeks Topic Topic area Hours
3 29 Practice exam | Practice exam
30 Settlement Urban Change 2.7
31-32 Settlement Urban Management 5.3
Total time on Settlement 24.0
33-34 |Examination |Examination

36-41

Beg A

Total time on Human Geography

77.3

Cambridge International A Level Geography 13
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Example long-term plan of the Physical Geography Course for the AS

Term Weeks

Topic

Lithosphere

Topic area

Tectonics

8.0

4-5 Lithosphere Weathering 5.3
6-7 Lithosphere Mass movements 5.3
8 Lithosphere Slopes 2.7

Term Weeks

10 Lithosphere Slopes 2.7
1 Lithosphere Human Impacts 2.7
Total time on Lithosphere 26.7

12-14 Hydrological cycle 8.0

Topic

Hydrosphere

Topic area

Hydrographs

17-19 Hydrosphere |Processes & Features 8.0
20-21 Hydrosphere |Floods & Management 5.3
Total time on Hydrosphere 26.7

i Lkelie e Energy budget
26-27 Atmosphere | Circulation 5.3
28 Atmosphere | Moisture 2.7
Term Weeks Topic Topic area Hours
3 29 Practice exam | Practice exam
30 Atmosphere | Moisture
31-32  |Atmosphere |Human Effects
Total time on Atmosphere 24
33 Examination | Examination
34 Examination | Examination

36-41

Total time on Physical Geography

77.3

Begin A Level

work

14 Cambridge International A Level Geography
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Example long-term plan of the Human Geography Course for the A Level

Weeks Topic Topic area

Degradation Environmental Management

Degradation Environmental Management 5.3

Environmental Management

10-12 Environmental Management 8.0

13-14 Tourism Global Interdependence 5.3

5 15-21 Tourism Global Interdependence 18.7

Global Interdependence

29-30 | Trade Global Interdependence 5.3

31 Practice exam

32-34 Revision

36-39 Examinations

Total hours Option Topic Total hours
Degradation 21.3 Environmetal Management 45.3
Energy 24
Tourism 24 Global Interdependence 45.3
Trade 21.3

Cambridge International A Level Geography 15
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Example long-term plan of the Physical Geography Course for the A Level

Weeks

Topic

Hazards

Topic area

Hazardous Environments

1-8

Hazards

Hazardous Environments

21.3

10-12 Hazards Hazardous Environments 5.3
13-14 Coasts Coastal Environments 5.3
5 15-21 Coasts Coastal Environments 16

36-39

Examinations

23-28 Coasts Coastal Environments 16
6 29-30 Coasts Coastal Environments 5.3
31 Practice exam
32-34 Revision

Hazards

Total hours

40

Option Topic

Hazardous Environments

Total hours

40

Coasts

43

Coastal Environments

43

2.3 Medium-term planning (Scheme of Work)

Medium-term planning adds detail to the long-term plan. A medium-term plan is a scheme of work which

begins to break down the syllabus content and organise it into teaching units. Each teaching unit or scheme
of work will focus on one part of the syllabus and will be allocated a certain number of lessons for delivery.
The Cambridge scheme of work is available to download from www.cie.org.uk and an extract covering the
Paper 1 Human Core Unit 1 Population is included on Page 18.
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Here is a list of the kind of issues you need to consider when carrying out your medium-term
planning

e timing and duration of the teaching unit

e gyllabus reference

e |earning objectives

e previous and future learning

® resources

e key vocabulary

e assessment opportunities including the use of past questions
e cross-curricular links including ICT

e key learning points to note

e suggested teaching and learning strategies

It is helpful for medium-term plans to have a title page or introductory comments. You will notice on the
Cambridge exemplar scheme of work that there are three main headings used to introduce the scheme of
work and some guidance about these is given below:

e Recommended prior knowledge: It is important to take account of prior knowledge from O Level
or IGCSE Geography. For A Level schemes, the links would also be made to prior learning from the
AS units of work. This will inform planning and give the teacher an indication of what learners should
already know. For example, when starting Unit 1. Population at AS Level, learners should already be
familiar with some of the basic key terms and concepts. Therefore, you should not need to spend as
long teaching these and instead concentrate on the terms and concepts that are new to them. This
section of the scheme of work also provides an opportunity to highlight any content that the teacher
thinks should be delivered first in a unit of work. For example, the AS scheme of work for Hydrology and
Fluvial Geomorphology advises the introduction of the hydrological cycle in the first or second lesson.

e Context: This will place the teaching unit in the context of other units within the syllabus. For example
at AS Level, Unit 1: Population has close links with Unit 2: Migration and Unit 3: Settlement Growth,
Pattern and Change. It is useful to highlight these links in your scheme of work not only for your own
reference but also to make it explicit to learners how one part of Geography connects to another. For
example, when teaching about rural to urban migration the connection with settlement hierarchies and
the consequences of urban growth in LEDCs would be an obvious link to make. Such links also provide
invaluable opportunities for a quick recap or revision of work already covered and also give the learners
the all important ‘big picture’ by connecting to future learning. Sometimes, teachers may adopt a case
study approach to teaching Geography where they use one example to deliver more than one part of the
syllabus content.

e Outline: This gives a summary of the unit and provides the teacher with the opportunity to highlight key
learning points. It is helpful here to note any case studies or specified exemplar material that is required
by the syllabus. For example, in Unit 2 (AS Level) Migration, learners learn a case study of international
migration and teachers have a free choice of which example to use. On the other hand, in Unit 1 (A
Level) Tropical Environments, learners learn a case study of the problems of sustainable management
of an ecosystem but these examples are specified — either a tropical rainforest or savannah ecosystem.
Further guidance about the use of case studies is given in Section 4.3. You may also use this
section to draw attention to the different scales that are needed for a unit or comment on common
misconceptions.
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Syllabus ref

Learning objectives

Terminology

Teaching strategies (TS) and activities (A)

Also stage of technological development will link to the
demographic transition model (DTM).

Note: Remember to include migration as part of the
reasoning.

Learning resources

www.census.gov/ipc/www/idb

Geofactsheet Contemporary
Population Issues: 3 Case
Studies: China, Italy and India
Section 1:1 Activities Page 95

Past papers
June 2010 Question 4(a)
Nov 2010 Question 10(a) and

(b)

1.2
Demographic
transition

Historical growth of
population

Demographic
transition

Historical perspective — the demographic transition
A model to show the stages in population growth over
time.

TS Annotated diagram can be the best way to approach
the model.

A Learners should draw it for themselves. It concentrates
their minds and engages them directly with the material.
Pyramids to illustrate each stage plus examples of
countries in each stage.

Emphasise the fact that it is a model and a simplification
of reality. Application to contrasting countries, e.g. the UK
and China.

Consider the usefulness and limitations of the model.
(This critical appraisal is important.) Take into
consideration application to cities as well as countries and
remember that the model does not have migration built in.

1. Compare population pyramids for each stage of the
model
2. Consider different methods of depicting the transition

Links to development should be considered throughout.

Cambridge International A and
AS Level Geography (Nagle and
Guinness) Pages 96-104

Section 1:2 Activities Page 98
and 100

Figure 1.15 Page 96 shows
Demographic Transition Model

Past papers

June 2010 Question 4(b)
November 2010 Question 4(c)
June 2009 Question 3
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2.4 Writing a scheme of work

General considerations

The Cambridge template provides guidance about the headings that can be used when writing a scheme of
work.

Try to ensure there is a coherent flow through the lessons given the time available to you. For example if
there are 12 weeks in each term, you could start by planning for a six-week period. Before planning a six-
week period, check how many lessons there will be in that time.

Over time you may decide that you would like to change the order in which you cover the units. For
example, you may discover that learners find some topics more difficult to grasp than others which might
cause you to re-order your delivery. It may be worth noting however that some units build on knowledge
from previous units and therefore must logically follow on from one another.

2.4.1 Breaking down the syllabus content

Broad headings. The first step in writing your scheme of work is to enter broad headings from the syllabus
including a reference. This will allow you to check over time that all the necessary content has been
covered. This broad heading is then broken down into objectives which are like a series of learning steps
used to deliver the syllabus content. Look at the example given to see how a heading from the syllabus has
been turned into learning objectives.

Key words are then highlighted in the scheme of work. It is essential that learners have a sound
understanding of these key terms and are able to use them with confidence in their written work. In
Geography there are often a lot of terms to remember and again, this can be quite confusing for learners.
Giving them a list of words for each unit and asking them to build up a glossary of key terms as you teach
the unit is a helpful strategy.

Teaching and learning strategies. A scheme of work also makes suggestions for teaching and learning
strategies which the teacher can then adapt to suit the needs of their individual learners. This adaptation
comes into the lesson planning stage. It is helpful to also include assessment opportunities within this
section — for example, the use of a past question to assess learners’ understanding of a topic. It is also
helpful to highlight the key geographical skills that are being addressed which you may decide to show

in bold. The syllabus provides information about the geographical skills that are required but it also useful
to look through the past questions to understand how skills are used as part of assessment e.g. a table
with data for learners to compare or a proportional symbol map for learners to interpret. Some Geography
schemes of work have a separate column for skills and also for assessment opportunities.

Key resources. Medium-term planning highlights key resources that support each section of the scheme
of work. These resources include key textbooks, Geofile and Geofactsheet publications, website addresses
and past paper references. You may also include video clips and Powerpoint presentations. There is advice
on how to use these to create resources for individual lessons later in this guide.

Timings. Your long-term plan has already identified how long you have allowed for a unit of work. It is
important to keep track of time so giving an indication of the duration for each sub section of a scheme of
work can be invaluable for teachers particularly when teaching a syllabus for the first time.
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Evaluation of your scheme of work. A scheme of work can be viewed very much as a working document.
Many teachers find it helpful to annotate the scheme of work as they progress through a unit and then make
revisions ready for teaching the following year. Such revisions may include:

e highlighting teaching and learning strategies that were particularly successful

e adding ideas gained from sharing good practice with colleagues

e updating resources

e adding up to date case studies

e changing a teaching and learning strategy in the light of learner assessment

e acting upon learner feedback about what learning strategies they enjoyed most

e adding new opportunities for fieldwork

It is also helpful to use examiner reports and mark schemes published each year to review and update
medium-term plans. There is more on how to use these in Section 5 of this guide.

It may not be possible to cover everything in the time available. In this case, the teacher will want to set
tasks outside the classroom — for example, researching and note taking on a topic to gain background
knowledge. The time in the classroom can then be used for activities that require more teacher input.

A comprehensive scheme of work covering the full A Level Geography course is available on Teacher
Support (http://teachers.cie.org.uk). Further excerpts from the published scheme of work can be found in
the appendices of this guide.
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Section 3: Planning the individual lessons

Each class and each learner will have their own particular needs and each teacher their own style, so you
will want to plan individual lessons to suit your own learners.

To help you plan each lesson we have included a lesson planning template below and two completed
sample lesson plans have also been included in the appendices by way of illustration.

You should plan all the lessons for a six-week period using the planning template. Then you can check
across the lessons that the sequence is logical and that all previous learning has been covered at the
appropriate time. Look at your scheme of work to help you to decide on the content of each individual
lesson.

After each lesson you should reflect on how it went for the learners and for you. It is useful to make some
notes on the lesson plan soon after the lesson so that you can feed your reflective feedback into future
lessons. You may also need to adapt the next lesson if, for example, learners did not make expected
progress against your learning objective. In this case, you would want to revisit it next lesson, perhaps as a
starter activity, to ensure that you had secured the learning before moving on.

3.1 Key elements of the lesson plan

Below you will find an example lesson plan template which lays out a basic structure for you to follow.

e Dates, Time, Venue

e Teaching Group

e Lesson Objectives

e |earning Outcomes

e Context

e Resources

® Introduction

e QOrganisation

e Main Activities

e Plenary

e Homework

e Support

e (Challenge/Extension/Personalisation

e Assessment Opportunities

You will need to consider any particular needs for setting up the classroom and any health and safety issues.
You should remember that some activities may carry some risk and you should follow the school’s risk-

management policy before trying out these activities. This includes addressing any e-safety concerns when
you use any ICT activities and any off-site fieldwork activities
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GEOGRAPHY LESSON PLAN

Teacher’'s Name:

Subject: Year Group / Date: Time: Venue:
Set:
Lesson Objectives Learning Outcomes / Success
Criteria
Context (e.g. third lesson in a set of five) Resources
Introduction (including key questions) Organisation (grouping
etc)
Main activities (including differentiation)
Plenary Homework
Any targeted support Challenge/Extension/ Assessment opportunities
Personalisation
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3.2 Objectives and outcomes

This is probably the most important part of the lesson plan as it sets out exactly what learners are expected
to learn. The objective tells you what you want learners to know and understand by the end of the lesson.
Objectives should be linked to the aims and objectives of the syllabus as outlined in your scheme of work.

It is best to consider the following:-

e Knowledge — what content is being delivered to the learners?
e Skills — which geographical skills will learners use in the lesson?

e Understanding — what will the learners actually have understood about a particular topic?

Once you have decided upon your objective for the lesson, you will then want to devise your learning
outcomes — this is what you want learners to be able to do by the end of the lesson. It can be helpful to
differentiate these in terms of ‘all, most and some’ to take account of the variety of abilities within your
teaching group. It is also good practice to revisit the outcomes during the lesson and at the end of the
lesson so that you and your learners can judge how much progress has been made against them and
whether or not you are ready to move on to the next topic. There are assessment for learning strategies that
will help you with this that are described later in this guide. Have a look at the lesson plan exemplars in the
Appendix of this guide to see how a learning objective has been translated into learning outcomes.

3.3 Activities and active learning
3.3.1 Introduction

The lesson should start with an introduction which could either be starting a new topic or putting a particular
area of the syllabus into the context of previous lessons. It will involve the key questions that the lesson is
focusing on.

The lesson could start with a hook which is a strategy to engage learners and immerse them in the topic
they are learning about from the minute the lesson begins. A good example might be to be playing a short
video clip set to music about a particular topic as they enter the room. Alternatively, they might have a photo
or cartoon to analyse and discuss.

A starter activity will then either introduce a new topic or make the link to previous learning. The idea of this
is a short activity, often interactive, to engage learners in the lesson. For example, you could decide to do

a quick card-sorting activity to recap key geographical terms and their definitions from the previous lesson.
You could add stretch and challenge to this by leaving some cards blank for learners to complete their own
definitions or asking learners to provide a link between two or more key terms. Alternatively, you could give
learners some anagrams and then discuss definitions once rearranged (http://wordsmith.org/anagram/)

The start of the lesson will also include a recap on previous learning to check that learners are ready to
move on. This will usually be based on a question and answer session but could also involve a strategy such
as a spotlight session where a learner is chosen at random to recall previous work and answer questions
devised by their peers.

Key questions will also be introduced in the introductory part of the lesson and should relate to the particular
topics being studied. For example, in the Population Option it may be "What is the Demographic Transition
Model and how does it apply to countries in the 21% Century?”
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3.3.2 Main activities

This is the main body of the lesson and should include the specific content being taught and various
activities that will engage the learners throughout the lesson. Try to aim for a variety of activities that
provide for different learning styles as well as promote thinking skills and cater for differentiation. It is
important to chunk the learning and build in assessment for learning activities that provide you and your
learners with regular feedback about the progress they are making. Some suggestions for differentiation
and assessment for learning are given later in this section.

Suggested activities for the main part of the lesson include:

Activity Example

Brainstorming Ask learners to work in pairs and write down everything they
already about a topic. This is a good strategy to build on prior
learning. This can be developed into a carousel where learners
move around the room to read and add suggestions to their peers’
work.

Decision making Learners are given a variety of source information to discuss about
a particular issue — for example, the problems of living in a favela.
They then have several options and have to decide upon the best
solution justifying the reasons for their choice. This activity works
well to promote skills and group work.

Text highlighting Learners are given a source of information and use different
colours to classify information e.g. causes, effects and solutions.
They can then summarise their ideas in a note taking grid.

Hot seating A learner volunteers to take the hot seat at the front of the class.
Their peers come up with questions to ask them based on the
day’s lesson. They could always “phone a friend or ask the
audience” if they get stuck!

Back to back Two learners sit back to back. One has a key word. The other
learners ask questions to try to discover what the key word is
but the other learner can only answer yes or no. A similar idea is
Taboo where learners have to define a key word but have a list of
words that they are not allowed to mention. This works well as a
starter or plenary too.

Photo analysis Learners are given a photo or series of photos and have to answer
questions about it — what is happening, where is it taken, why is
this happening, who is involved, when did this take place and so
on.

Movies There are many movies available on the internet which are a
series of Powerpoint slides often including photos and activities
set to music. You could try www.geographyatthemovies.com.
Teachers can also create their own movies and Powerpoint slides
to introduce a particular topic.
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Activity Example

Presentations Ask learners to work in groups and give them a topic to research.
The learners then present their ideas to the rest of the class.
Their peers can have a note taking grid to record ideas. They can
also peer assess them on the quality of their presentation. Can

be a useful way to cover a content heavy section of the course
and also provide an opportunity for independent learning. Add
challenge by asking the learners to produce some accompanying
resources, key word list and have a go a producing an examination
style answer relating to their presentation.

Thinking Skills are teaching and learning strategies that not only deliver geographical content but also

ask learners to reflect on the cognitive process of learning. They can be invaluable in helping learners
understand how they learn and also offer great opportunities for group work. For example, the Hydrology
scheme of work includes a suggestion for a living hydrograph where learners interpret a graph by matching
labels to it as a group work activity.

The syllabus gives advice on the geographical skills to incorporate into your planning. This guide has already
talked about how to highlight skills in schemes of work and outlined below are some suggestions for lesson
activities to develop skills. Past questions provide an invaluable resource for the practice of geographical
skills as does fieldwork which is discussed in Section 4 of this guide. Here are some examples of these
activities.

e Using an os map extract to identify human and physical features — for example, coastal landforms or
services in settlements.

e |dentifying features on a photograph and explaining how they are formed.

e Matching labels to a diagram or a graph.

e \Working in groups to redraw a diagram from memory.

e Drawing a scatter graph to show the relationship between two sets of data and describing/explaining
the relationship shown.

e Describing a distribution from a map — for example, the global distribution of temperature or population
and then annotating the map to give reasons to explain the distribution.

Extension activities: An important part of successful differentiation is to include planned activities for
extension that cater for those more able learners in the group who progress through the work at a faster
pace and require more challenge. Look at the two examples in the lesson plan exemplars to see how stretch
and challenge has been incorporated into each lesson.
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Plenary: This is the end of the lesson where you review the learning that has taken place and make a final
judgement as to whether learners are ready to move on to the next topic. Teachers should ensure that they
leave time to complete a purposeful plenary and also review the objectives and outcomes of the lesson.
There are many simple strategies that provide a purposeful review of the lesson. Two simple examples are:

e Keep a box of letters. Learners chose a letter at random and have to think of a key word from the lesson
beginning with that letter. They then have to define the term or show how it can be used in a sentence.
The learner then nominates a peer to take a turn. This is also a good way to ensure all learners are
targeted in the lesson. You could adapt this by using a box of questions based on the lesson to review
learning.

e Give Me b: learners are asked to give the teacher five examples from the topic of the lesson — for
example, five key terms relating to population, five areas of the world with a sparse population, five
features of coastal erosion. This can be used more generically — for example, five things that | have
learnt this lesson.

3.4 Differentiation, assessment, evaluation
3.4.1 Differentiation

The concept of differentiation is not new. Previously it was referred to as mixed-ability teaching. However,
in recent years it has been realised that it is not just ability that is ‘'mixed’. Teachers/trainers have to cope
with a whole range of differences in learners which impact on their learning such as their age, gender,
cultural background, motivation, prior learning and experience, preferred learning style and specific learning
difficulties e.g. dyslexia. As such the term ‘mixed-ability’ has now largely been replaced by the term
‘differentiation’. So essentially differentiation is about coping with learners’ differences and is a concept that
must be seen in an inclusive way.

Generally the methods that do not differentiate well are those that simply deliver information such as

a lecture or teacher demonstration. Occasionally we cannot avoid using such methods, so it is worth
considering how to make such methods differentiate better. This usually involves ensuring learner
participation such as using directed open questioning or setting tasks that require learners to apply, analyse
and evaluate the information given

A few important things to remember should include the following.

e |earners should work at a level that presents a suitable challenge.

e (Choices should be offered to all learners so that they can learn at their own pace.

e Try to provide multiple approaches to learning

e The work should be engaging at all times

e Avariety of individual and group work activities should be used over a period of time.

e Take a risk — the learners will appreciate it!
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3.4.2 Methods of differentiation

By learning outcome: Differentiation can be achieved in a variety of ways. It is helpful to start by having
differentiated learning outcomes that take full account of the variety of abilities within your teaching group.
You can then think about how you plan your teaching and learning strategies to match the different abilities.
However, it is worth remembering that it is the teaching and learning strategies themselves not just the
learning outcomes that achieve successful differentiation.

By support: You may use teacher intervention to provide support to a learner who is struggling by taking
time to explain the work to them again during the lesson. You may also suggest some background reading
and useful revision websites as well as provide some practice materials. Support can also be provided in the
form of additional scaffolding for a task or by the use of a resource such as a writing frame or help sheet.

At the other end of the scale, teacher intervention may be used to ask searching questions of the more able
learner or suggest activities to them that will move them on and add challenge.

By questioning: Bloom's taxonomy can be used to help teachers to plan their questioning and use target
questions effectively to match learner ability.

Bloom’s Taxonomy (Revised)
http://www.apa.org/ed/new blooms.html

Analyse

/ Apply \
/ Understand — Describe, Explain \

Knowledge — Remember

Based on an APA adaptation of Anderson,
L.W. & Krathwohl, D.R. (Eds.) (2001)

Below are some examples of questions that have been created using Bloom'’s taxonomy to illustrate a
hierarchy of questioning and to show how questions can be used to challenge more able learners.

e (Can you describe what happened in the earthquake?

e (Can you explain what caused the earthquake?

e (Can you group the effects of the earthquake into those on people and those on the economy?

e How is this earthquake similar to another example that you have studied?

e How would the effects be different if this country was a Less Economically Developed Country?

e How would the earthquake be different if it measured....on the Richter Scale?

e Evaluate how successful the rescue attempts were?
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e Evaluate how successful the prevention measures put in place were?

e Do you think there any are better solutions?

By resource: Teachers can also consider the resources that are used to achieve effective differentiation.
Additional resources can be provided such as writing frames to support learning as already discussed.
However, the introduction of additional and more complex resources can also be used effectively to add
stretch and challenge to a task.

By task: Differentiation can be successfully achieved by task — for example, varying the nature of a task

to suit the ability of the learners. An example of this would be to have three groups of learners matched to
their ability working on producing a presentation for the rest of the class. The most able group has an open
ended brief with a choice of how to present their work and are given several complex data sources. This
group also has a stretch and challenge question to respond to. The next group has more guidance about the
content of the task (maybe some help points) and a reduced number of resources to respond to. The least
able group will have more advice about the content required, may have a writing frame or note taking grid
to provide support with how to present the work and initially might work with just one or two resources.
Worksheets and activity sheets can also be graduated to cater for differentiation.

Extension activities: In order to provide for the most able learners within your group it is always important
to consider challenge — whether this comes through questioning, resources, differentiated tasks or planned
extension activities as shown on the lesson planning exemplars. In addition, you may decide to use more
able learners as “experts” within the classroom when organising group work activities.

Learning styles: At the start of this section we talked about differentiation as a way of catering for
individual learner needs in relation to learning styles as well as ability. There are three main learning styles —
visual, auditory and kinaesthetic — it is helpful to try and use all of these styles in your delivery both as a way
of creating variety and as a way of exploring the same idea using different senses. Try to incorporate this
approach into your lesson plans. Here are a few examples of activities that can facilitate different styles.

e Visual: photographs, mind maps, highlighting text.

e Auditory: the use of music or perhaps a group talk.

e Kinaesthetic: card-sorting, role-play/drama or carousel activities.

3.4.3 Assessment

There are two different types of assessment:

Summative assessment includes tasks such as practice examinations that are awarded a mark or grade.
They check understanding at that particular point in time and examples include:

e use of a past question, which could be under timed conditions, part way through or at the end of a unit
of work

e use of a past paper in the style of a practice examination

Summative assessments are given periodically to determine what learners know and do not know at a
particular point in time. They are used to provide information to the teacher about the grade a learner has
achieved for a particular piece of work and are useful to track progress over time. They can also be used to
inform predicted grades. Summative assessment is used for reporting to others. You may want to
use past questions and published mark schemes to inform your summative assessment.

It is useful to keep a record of summative assessments, for example in a planner or spreadsheet, to track
learner progress over time in relation to the grade that you expect them to achieve at the end of the course.
In this way, it is possible to identify underachievement at an early stage and put in place intervention
strategies to address it.
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It is also important to use the results of summative assessment in a formative way — for example, looking

at areas where learners underperformed and using this information to review schemes of work and lesson
plans. Learners can also use summative assessments in a formative way by identifying their strengths but
also setting personal targets for improvement based on the grade awarded.

Formative assessment is part of the learning process. When incorporated into classroom practice, it
provides the information needed to adjust teaching and learning while it is happening in order to raise
learner attainment. It includes strategies such as question and answer and self/peer assessment to provide
feedback to learners to raise attainment. It is continuous and informal in its nature.

3.4.4 Implementing formative assessment in the classroom

An important starting point is having clear learning objectives and outcomes that can be revisited during the
lesson using mini plenaries to provide feedback to learners about the progress they are making.

For example, a group have just completed a task about the demographic transition model. The
teacher is keen to assess their understanding of this before moving on with the learning. The relevant
outcome could be revisited and learners asked how they rate their confidence level with the outcome
by showing a red, amber or green card (RAG). Red would indicate that they do not understand the
concept and need some more help, amber would indicate that understand most of the concept but
need help with one or two ideas where as green would indicate that they are confident with their
learning and ready to move on.

This provides invaluable information to the teacher about the learning that is taking place in the lesson.
However, it is important not just to rely on the learners’ self assessment of their progress and a teacher
would want to follow up a red, amber, green activity by a question and answer session or a quick activity
(e.g. true/false or odd one out) to check understanding. Learners can also have RAG cards on their desks
during independent learning to indicate whether or not they require teacher support.

Question and answer is another invaluable tool for formative assessment. We have already talked in this
guide about the use of Bloom’s taxonomy to structure a hierarchy of questions and build in challenge for
more able learners. The teacher can skilfully use questioning to identify what the learners have understood
and to check their understanding as well as provide prompts where they feel appropriate. It is helpful to
build in thinking time before questioning — for example, “think, pair, share” where learners have time to
consider their response, discuss it with their partner and then feed back to the group. This can considerably
improve the number and quality of learner responses. Learners might devise their own questions for their
peers and use them in a mini plenary activity such as hot seating or a spotlight session.

It is important to target as many learners as possible during a question and answer session. You may
instruct learners to put their hand up only to ask a question but choose learners yourself to answer
questions. Alternatively, you can use software such as a random name generator or put learner names into
a hat and pick from them at random. Another interactive strategy that works well is question and nominate —
ask a learner a question and then they nominate the person who is going to answer next.

Teacher comments are critical in providing formative feedback to learners. Summative assessments will be
awarded a grade but can also have accompanying comments. You will also set other pieces of work that
focus upon the development of specific knowledge, understanding or skills. Providing diagnostic comments
will allow learners to identify where they are doing well and what they need to do to improve. Asking
learners to set their own targets from your comments means that they take time to read and digest your
feedback. Self and peer-assessment are also useful strategies. Here are some examples.

e Provide a model answer and a mark scheme and ask learners to award a grade and justify their decision.
This will help them to understand the marking criteria and give them the opportunity to apply it. The
teacher may need to provide support by putting the mark scheme into ‘learner-speak’ where appropriate.
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e Ask learners to mark their own piece of work using a mark scheme in the same way.

e You may also ask learners to swap work and peer assess in the same way as a self assessment
exercise. This can also be applied to other examples of work such as group presentations.

3.4.5 Evaluation

The teacher should spend some time at the end each the lesson and unit of work reflecting on the lessons
taught and if they should be changed in any way for the next session. \We have already talked in the
previous section about how summative assessment can be used in a formative way to evaluate lesson plans
and schemes of work. Here are some more ideas for evaluation:

(i) Reflect on and evaluate feedback from learners

Feedback from learners may be written or spoken, it may be spontaneous or planned, it may be
ongoing during lessons or it may take place at the end of a unit of work. Reflecting on and evaluating
learner feedback involves collecting, recording and commenting on the learners’ reactions to the
teaching and learning they have experienced.

Suggested activity 1

Choose a class of at least 10 learners who you have been teaching for at least a month, preferably
longer. Create a questionnaire (online or on paper) to get feedback from these learners on your
teaching of both content and language. What do they consider goes well in your classes? What
teaching and learning strategies have they enjoyed? Which teaching and learning strategies are the
most effective? What improvements would they like to see? You can use a variety of open and/or
closed questions.

Analyse the responses from your class and discuss their answers with them. Give them your
response to their answers too.

(ii) Reflect on and evaluate teaching strategies

When you reflect and evaluate your teaching strategies, you comment on how the techniques you
used in your lesson helped learners.

Suggested activity 2
Keep a journal or a blog about one of your classes. Discuss some of your reflections with your colleagues.
(i) Integrate feedback into planning for future teaching

Feedback from learners and reflections provides you with information about what you do well, and
areas in which you could improve with respect to teaching bilingual learners. \When you integrate
feedback into planning for future teaching, you show how you turn feedback into action points for your
next lessons.

Furthermore, for the learners themselves they should learn to reflect on strategies they use to organise their
ideas and learning. They should be able to identify and provide reasons for their point of view, and justify
changes in their thinking.

Learners can use self-evaluation or peer evaluation with other class members.

Self-evaluation involves the learner individually reflecting upon and evaluating their contributions to the
learning taking place in the classroom which could have been on an individual basis or as part of group work.
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Peer evaluation involves the learner individually reflecting upon and evaluating the contribution of others to
their learning that is taking place. For staff, this may involve having a colleague observe their teaching and
providing an evaluation in the form of specific feedback.

3.4.6 Thinking and cognitive organisers

It is difficult for teachers to see what is going on inside learners’ minds. One way of making thinking
processes more visible is to use cognitive or graphic organisers, which are also scaffolds. There are many
possible ways of visualising ideas (timelines, Venn diagrams, tree diagrams, mind maps, flow charts). These
types of organisers are particularly useful for bilingual learners, as they help learners organise information
into more manageable chunks, and they demonstrate relationships between ideas visually, so that

language is less of a barrier to understanding. Cognitive organisers can be used to help learners understand
information.

Suggested activity 3
1. Carry out a web search using the term “graphic organisers”.

2. Select either a written text (from a course book or reference book) or a spoken text (a presentation, or
DVD) you would use with your learners.

3. Select one of the graphic organisers you found in your web search to design a reading or listening task for
your learners.

Example site

http://www.graphic.org/

3.4.7 Assessment for Learning

The teaching strategies discussed throughout the guide can be brought together as a conceptual approach
known as Assessment for Learning. It might be summarised by the following:

1. the provision of effective feedback to learners
2. the active involvement of learners in their own learning
3. adjustment of teaching to take account of the results of assessment

4. recognition of the profound influence assessment has on the motivation and self-esteem of learners,
both of which are critical influences on learning

5. the need for learners to be able to assess themselves and understand how to improve
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41 The role of the teacher

Cambridge recommends active learning as a strategy that enables learners to grasp knowledge and skills
through application, both contextually and experientially. The learners’ increasing engagement in the learning
process slowly transforms the traditional (didactic) role of the teacher. The teacher becomes a guide and

a facilitator, someone who enables learning rather than someone who dictates knowledge to passive
recipients. This method allows the teacher to be more flexible in their approach to teaching and to provide a
positive and interactive learning environment within the classroom.

For example, if a teacher were to present information to learners via a presentation or lecture, this would
be a didactic style of teaching. The learners would listen and might record some notes but would be largely
passive in the process of learning.

The teacher becomes a facilitator when they begin to set up appropriate learning tasks, providing the
appropriate resources, support and expertise to allow learners to successfully acquire new knowledge,
understanding and skills. An example would be:

Example of facilitative teaching

The teacher establishes a topic for investigation taken from the scheme of work. The learning task
is for learners to complete a presentation. The learners are given the investigation title and work

in groups to firstly, identify the questions they want to be able to answer about this topic and the
headings for their presentation. The teacher would take feedback on this to check that the learners'
questions cover the necessary content from the syllabus. The teacher would then facilitate learning
by suggesting resources that the learners may want to use and providing support during the group
activity through skilful questioning and prompts. When the learners present their ideas back the
class, the teacher would enhance learning by asking additional questions to challenge learners or
making suggestions for further points that they could add to their presentation. Finally, the teacher
could provide the learners with a past question and explain a mark scheme to them, giving them
the opportunity to apply the knowledge, understanding and skills that they have gained. The teacher
would also provide feedback on the final piece of work enabling learners to identify strengths and
targets for improvement.

The role of the teacher is also to manage learning. This involves making decisions whether this be how long
to spend on a unit, which options to study and in what order. These decisions will have been made in your
medium-term planning. A teacher will also make decisions when planning lessons, thinking about which
resources are best to use and which teaching and learning strategies would best suit both the learners and
the topic being delivered. The teacher is also an organiser of learning — for example, deciding on learners’
groups to carry out certain tasks or setting up fieldwork opportunities.

In addition, the teacher is the subject expert not only through their role in translating the syllabus into

a series of lessons but also by providing the subject-specific input that is needed to facilitate effective
learning. Teachers also act as practice examiners by marking the work of learners in the same way that it
will be examined at the end of the course and by setting past questions, sharing mark schemes, providing
subject-specific feedback and producing model answers to exemplify standards.
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4.2 The role of the learners and learner involvement

Using the active learning approach encourages learners to become more confident and independent in
their learning, developing the skills that will be required of them at a higher level of education, should they
choose to continue. These skills also have a broader application as general life skills.

Learners should aim to be:-

e inquisitive

e critical

e articulate

e open-minded

e reflective

e knowledgeable

As teachers we can have certain expectations of our learners who, like the teacher, have a key role to play in
ensuring a successful outcome at the end of the course. For example, we would want learners to:

e participate in group work and class discussions

e complete the work set and meet deadlines

e complete independent research

e read around the subject

e prepare carefully for examinations

Sometimes, learners may need support in making the transition to A Level where often a more independent
learning approach is required. At the start of the AS course it can be useful to spend some time focusing on

the learning skills that learners will need for an A Level Geography course. It is helpful to provide them with
strategies to tackle skills that are new to them — for example, note-taking and essay writing.

Examples of how teachers can help their learners to use and develop learning strategies include showing
learners how to:

e use a variety of note-taking techniques including text highlighting
e plan, organise and review notes

e undertake independent research

® manage their time effectively

e plan a written answer

e draft written work

e use visuals to support understanding and revision

e make use of opportunities to practise outside the classroom

e develop key word and command word glossaries

e develop case studies revision materials
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4.3 Strategies for managing learning

Ultimately, learners’ interest and motivation to enjoy and do well in Geography will be fuelled by their ability
to make progress in the subject. Think about the variety and pace of learning when you are planning units
and individual lessons in order to sustain the interest of your learners.

Research consistently shows that there is a strong positive relationship between the amount of time
learners spend interactively engaged in their learning and the level of achievement they attain.

Learners develop their understanding of subject content by participating in learning activities which involve
thinking, speaking and writing as, in combination, these activities strengthen the learners’ awareness of the
interconnectivity of ideas and information.

Therefore, aim to use a wide range of teaching techniques that will keep your learners engaged with the
subject. Some suggestions include:

1. Taking notes and text highlighting
2. Analysing photographs

3. Using movies and DVDs

4. Decision-making activities

5. Question and answer sessions and class discussion
6. Role plays.

7. Using ICT

8. Problem solving activities

9. Thinking skills

10. Mind maps

11. Skills and map work activities

12. Presentations

Interactive work can be managed by arranging the class into a range of groupings i.e. working as individuals,
in pairs, in groups or as a whole class together and the teacher will decide which classroom organisation

is best suited to the learning task. This can also assist differentiation in the task — for example, by either
grouping learners of similar abilities together or by attaching lead learners/experts to each learner group.
You may also want to consider the preferred learning style of learners. Sometimes, different topics lend
themselves better to different approaches. For example, when teaching about physical features you might
make use of photographs, annotated diagrams and map work. On the other hand, when looking at human
issues, you might find decision-making activities and role plays more suitable as learning activities.

It is important to reflect on the teaching and learning strategies that we use and evaluate how successful
they have been. It is also important to use the results of learner assessment to decide whether a different
approach would have achieved a more successful outcome. Lesson plans and schemes of work can then be
annotated and reviewed in light of this reflection.
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4.4 A note on fieldwork

Fieldwork is an excellent form of active and practical learning where learners have the opportunity to see
the Geography that they have learned in the classroom come alive. Not only does fieldwork turn the abstract
into the concrete, it also offers great opportunities to develop the following:

e group work

e the collection of primary data,

e the use of secondary data and analysis of statistics to support the fieldwork investigation

e skills of enquiry

e map skills

e an appreciation of the limitations of the data collected

e geographical skills including analysis and synthesis

e |ocal case study material to be used in examinations.

Fieldwork can take place on the school site, locally or may be planned as a residential experience. For
example, the school site could be used during a lesson to quickly illustrate the variation in infiltration rates
on different surfaces or the effect of buildings on temperature and wind speed. The residential experience
offers opportunities to study topics from more than one part of the syllabus at the same time. You may

decide to plan this for yourself or use an established field study centre who will offer tailor made courses to
suit your needs.

Some examples of fieldwork are given below. These examples could each take place on a day visit or could
be combined if the location is suitable — for example, the study of a river as illustrated below could be
combined with the impact of tourism on a honey pot site.

Examples of fieldwork

Migration The impact of urban-rural migration OR rural depopulation on a
village. This could include an examination of population change
over time, land use mapping to show changes in shape and
function and questionnaires to investigate the impact of change on
local people.

Settlement Mapping service provision in local settlements to place themin a
hierarchy. Some of this could be done using OS (Ordnance Survey)
maps and some in the field. The results could then be compared to
a hierarchy based on secondary statistical data such as population
size.

Delimiting the CBD (Central Business District) of an urban area
and investigating how land use varies with distance from the PLVI
(Peak Land Value Intersection)

An investigation into housing changes with distance from the city
centre and how this compares to the models of urban land use.
This could be supplemented with census data to show socio-
economic variations.
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Hydrology Measuring changes in a river — for example, velocity, cross
sectional area, load - with distance downstream. You could also
incorporate a cross section through a meander, valley side profiles
and field sketches of erosion and deposition features.

Rocks and Weathering An investigation into rates of weathering in a local graveyard to
consider the influence of aspect, age and rock type

Coasts Cross sections of beach profiles and an examination of how waves
vary on two contrasting beach profiles

Field sketches of landform features
A transect through a sand dune ecosystem

A cost/benefit analysis of coastal protection schemes

Environmental Management The impact of tourism on a honeypot site and the strategies for
managing this in a sustainable way.

You can also make use of secondary data in the classroom to build up a case study and develop skills — for
example, you could use data for employment structure, unemployment, house prices and age profile of

the population to consider the impact of deindustrialisation. There are also virtual fieldwork sites which can
supplement learning particularly for topics where fieldwork is not possible. It is important to think about the
practicalities of any fieldwork undertaking and follow the appropriate risk assessment procedures for your
school.

4.5 A note on case studies

Case studies are a key feature of teaching any Geography syllabus. They provide opportunities for learners
to apply their knowledge and understanding to real life examples and therefore move learning from the
abstract to the concrete. The study of real examples using materials such as maps, data, photographs and
diagrams also offers learners the opportunity to develop skills first hand that will be invaluable in preparing
them for their final assessment. Here is general advice relating to the teaching of case studies:

Check the syllabus to see if there is any specific information given about case studies in terms of scale or
context. For example, Unit 3 Hazardous Environments requires learners to learn about two earthquakes as
case studies but specifies that one should be from a More Economically Developed Country (MEDC) and

the other from a Less Economically Developed Country (LEDC).

Case studies are often well documented in core textbooks but teachers should feel free to use a variety
of other information to supplement ideas such as maps and photographs. This will also provide good
opportunities to develop geographical skills.

For example, a photograph analysis could be used to teach the problems of living in a Favela in Sao Paulo
or a decision-making activity based on maps and planning proposals used for learners to decide upon and

evaluate the best solution to the LEDC housing problem.

Try to use local examples where possible — they will be more real to learners and therefore, they should be
able to remember them more easily in an examination situation.
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Fieldwork offers excellent opportunities to develop case studies and what better way to learn than by
studying something first hand?

Geography is a truly dynamic subject so try to make use of up-to-date events that are happening as you
teach. Learners will engage with examples that they are seeing in the news and may be better informed
about them. There is also usually lots of readily available and completely up-to-date material to support the
development of teaching resources.

Case studies can sometimes be daunting for learners. There is a lot of detail to remember and sometimes
they find it difficult to work out which case study to use for which examination question. Below are some
suggestions of quick teaching strategies that could help:

Developing skills in working with case studies

Use an agreed symbol or notation in learner notes to highlight case studies
Give learners a checklist of the case studies needed for each unit

Devise a simple sorting activity where learners match case studies to examination question and use a
starter activity for a lesson. Revisit several times to consolidate learning.

Provide a revision template for case studies so learners can summarise key learning points

Develop a case study revision booklet over time
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The planning at the start of the course should include some time allocated to preparing learners for the

final examinations. This would take the form of a block of time allocated to final revision and the practice of
past papers. However, it is essential to also focus on the examination throughout the course by using past
questions as both resources and assessment opportunities which you can highlight in both schemes of
work and lesson plans. This ensures that your learners become familiar with the style of the questions and
the expectations of the examination paper; that they have opportunities to apply mark schemes and identify
any concerns at an early stage rather than just at the end of the course. It also means that learners prepare
and revise throughout the course, consolidating learning, rather than just learning all of the content at the
end of the course. Geography is a content-heavy subject so finding strategies to help learners manage their
revision is crucial.

When marking past papers it is important to use the published mark schemes to inform you. They will give
you guidance about how the marks are to be awarded. Some questions are point-marked whereas others
are marked in levels — level descriptors are provided to help you. See the extract below:

Extract from the 9696 Geography Advanced Level Physical Option Paper 2 from June 2011

Markscheme

2 (&) Describe the factors that lead to the development of desp weathering profiles on
granita in tropical environments, o

The main factors are related to granite as & rock, cimatas, vegetation, rellef, hydrology and
time. Rock mfluance nolodes e minaralogy and strecture of granite with joints Bsing of
prime Importanca,  Closer spaced joints will be preferentially weathered by percolsting
ground watar. Verdical joints have a greater influance than horizontad joints. Coarsa grainsd
granite, espectally with large feldapar eryatals, meght be weathersd faster than fine granite.
Water from abundant rainfall powers the weatharing process especially hydrolysis,  Raliaf
govarns tha moveman! of waler dowmeands or lalerally down slopa as (hrowghilow
Abundant vegetation leads to humic acid formation which aids weathering., Stabidity |s
importand in allowing sufficiant tima Tor deap weatharing o octur, Much cradit can ba
abtainad from annotated diagrams.

(b} To what extent do the nature of solls and climate cause problems for development of
tropical savanna regions? [15]

Soils ara ganarally infartile and coarsa grained, Saasonalily of miniall cavses precipitation of
minarals within the upper horizons rendering cultivalion difficult, A hard lalerilc Boar s
characieristic of many areas. Soils often lack organic matter and are poorly structured. Soidl
amsion is rfa.  Seasonal and variabla rainfall also make devalopmant difficull with a
gradation from the edge of the TRF to semi-arid regions, May mention other factors such as
population pressuras, ovargrazng, atc o indicate tha relative importance

Lavel 3

Good knowladge of the nature of sails and climate and how thay affect developmeant. Soma
meay recognize the gradation across the savanna and relate to sustainebllity. Other faciors

axpecied al this lewal m discussing axdent, Examplas will be accurate and relavant. (12-15)

Lawval 2

Some recognition of ihe nalure of solls and climate Bt will often irest them as wo separate
groups of factors and not sea tham as mbegrated. Some vaguensess in dascrbing soil
properies, Evaluation limited and likely o be betwean solls and cimate only. Exarmples

mary be lacking or somewhal simglistic, (r=11})
Lewvel 1

Limited grasp of the nature of soils or climate with an inability to relate tham to development.
Lack of ralivant axamplas, (0=}
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It is also essential that learners are aware of the key facts about the examinations such as the length of each
paper, the structure of the questions and the rubric. Practice of past papers will help to embed this but it

is also useful to provide an overview of the syllabus and assessment arrangements to learners at the start
of the course for them to refer to. Tips can be given on study skills and ways to revise as well as advice

on examination techniques such as encouraging them to allow time to plan their answers and re-read and
check their work. Taking time to ensure that learners fully understand command words such as ‘explain’,
‘evaluate’, ‘discuss’ etc., through key word activities and glossaries, is also essential. Asking learners to
underline the command word in each question can also be a helpful strategy.

5.1 Use of past papers, mark schemes and examiner reports

Without doubt one of the best ways to prepare learners is by using the materials provided by Cambridge,
either on the website or the discs that are sent out every October or March. These provide a full range of
past papers, mark schemes and examiner reports.

These resources ideally should be used throughout the course not just during revision sessions.

5.1.1 Using past papers

For example, a good way to use the past papers is to cut out each question on a particular topic and paste
it onto an A3 sheet of paper for the previous examination sessions. In this way the learners can see all of
the questions that have been set recently and get to understand the style of questions and resources used.
They can use the space on the right of the paper to prepare answers before going through them in class.

It is good practice to set past questions as regular homework or class activities and sometimes under timed
conditions to get learners used to working under examination conditions. The questions can be teacher
assessed as useful assessment opportunities but also provide invaluable opportunities for peer and self
assessment opportunities. It is helpful to provide model answers for learners so that they can see the
standards required. Sometimes, learners could be given a model answer and asked to decide what grade
they think it would get and justify a reason why.

The mark schemes should also be used on a regular basis and it is helpful for learners to have copies of
these. They not only provide the answers but are invaluable tools for highlighting the relevant geographical
terminology that the examiners are looking for. The mark schemes also help to provide teachers and
learners with a clear idea of the standard that each level of marking requires and what might separate those
levels at the borders. Ask learners to use a mark scheme to assess either their own answer, the work of
their peers or a model answer. This will give them invaluable experience of applying a mark scheme and
understanding the criteria by which they will be assessed. The role of the teacher here will be to help

to explain and exemplify the mark scheme as well as put it into ‘learner speak’ where appropriate. It is
important to make learners aware of how some answers are point marked but also how others are marked
in levels and to discuss the levels-based marking system with them. (Find the general level first and then
narrow down the detailed marks afterwards within the level.) Give them examples from published mark
schemes. In becoming familiar with this, learners will better understand what they need to do to gain marks
and reach the higher level.

5.1.2. Using Examiner Reports

The Examiner Reports themselves give immediate feedback on the previous examination series and
recommendations on how to improve learners’ performance. These detailed reports, written by the
Principal Examiner, highlight the strengths and weaknesses of candidates and indicate what makes a good
answer and what pitfalls to avoid in teaching the syllabus. Teacher Support has archives of these reports
from a number of previous series. It is important that these reports are used as part of teacher evaluation
of medium-term planning and lesson plans and are used to make revisions to schemes of work where
appropriate.
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5.1.3 Other strategies

Other useful strategies for preparing learners for examinations include:

e Key word glossaries

e Command word glossaries

e (Case study lists and revision sheets
e Lists of revision web sites

e Revision and study skills techniques

e Model answers

5.2 Homework / independent learning

The learner is of course alone in the exam room with neither text nor teacher and it is important during the
course that independence and confidence are nurtured by the teacher from an early stage. Homework and
self-assessed (or peer-assessed) assignments are one tool in the teacher’s toolbox to foster these skills.
The decision as to when this technigue should be applied will depend on the experience and background of
the learners — those who have already successfully completed IGCSE exams should very quickly be able to
develop the skills required.

Homework should:

e reinforce principles, skills, concepts and information taught in the classroom
e provide opportunities for learners to extend their learning

e be meaningful and appropriate to the current level of study of the learners

e support creative, logical and analytical thinking

e promote self-discipline and self-motivation

e Dbe explained clearly by the teacher and understood by the learners

e Dbe used in lessons and receive regular feedback so it is seen to have value by the learners.
The homework tasks themselves can take various forms such as:

e making notes on a particular topic

e completing some background reading or highlight an article

e preparing a presentation to be delivered in front of the whole class

e working in a group to research and write-up a particular case study

e general research on the internet or out of textbooks

e to find and watch a relevant video on a certain topic

e 1o write an essay relevant to the current unit being taught

e to answer a past paper question
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® {0 prepare a past paper question for a test

e torevise for a test without knowing the actual question set
e torevise for a full practice examination

e preparing for or writing up a fieldwork activity

e collecting fieldwork data

e carrying out skills activities.

Homework tasks should be varied throughout the year in order to make the work stimulating and engaging
for learners.
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6.1 Finding and evaluating resources

There are many internet sites now that are set up to support the teaching of Geography — some of these are
aimed at teachers and provide useful lesson resources whilst others are aimed at the learners and provide
excellent materials and activities for revision. A general internet search relating to a key word or topic will
also bring up some sites that might be useful but if these are not specifically designed for educational
purposes, you may need to adapt the content and the language used. You can use the traditional search
engines such as "Google” and “Yahoo" for this purpose.

Geography is a dynamic subject and is changing all the time. Therefore, events in the news whether
presented as articles, internet links or video clips can be a wonderful resource to provide up-to-date
information often using a variety of media. Photographs and video clips are wonderful teaching strategies
to cater for visual learners and to bring geography alive — you can search for photographs using Google
images and sites such as the BBC Learning zone provide a huge variety of video clips for classroom use
to download. Alternatively, sites like You Tube offer video clips or you can keep an eye on the National
Geographic and Discovery channels for programmes that you might be able to adapt for use in the
classroom. Commercial companies will also offer photo packs and DVD resources for sale.

You may find Powerpoint presentations that are available on the internet that other teachers have used and
provided. A good site to look at is www.geographyatthemovies for ideas of how presentations can be used
effectively to introduce a topic or deliver content. Whilst using presentations such as these can provide
inspiration and also save time, it is important to look at the target age group and the syllabus that the
presentation was written for and adapt it if required.

Once you have found and used a resource, you will wish to evaluate its usefulness and suitability and may
choose to adapt it before using it again. You could annotate your scheme of work or lesson plan to make
a note of how you used the resource or how you may wish to alter it. You could also ask learners for their
opinion of how “user-friendly” a resource was and use their suggestions to make changes as well.

6.2 Sharing resources

As you build up resources to complement your scheme of work, you will want to keep a Master File so that
the resources are both available for the following year and also for other colleagues to use. This could be a
paper file or a folder on a network shared area. The advantage of this is that it not only saves time but also
provides an excellent opportunity to share ideas and disseminate good practice. You could also consider
sharing resources in the same way with other local schools. This may be particularly useful with regard to
fieldwork equipment which can be expensive for a single department to invest in. The Cambridge website
has a community area where you can access resources and there is more detail on this in the next section.
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6.3 Creating resources

There are many resources that you can buy to use to teach A Level Geography. However, there will be times
when you will want to create resources that specifically suit the syllabus and the needs of the learners in
your classroom. In creating a resource, you will want to consider the following:

e what resources already exist locally or in the school that | can use or adapt?

e are there any past questions or mark schemes that can be incorporated into my resource?
e what are the aims and objectives of the syllabus that the resource is addressing?

e do | want the resource to be used to support self-study or is it a classroom-based activity?
e s the resource for individual, pair or group work?

e how can | differentiate the resource to meet the abilities of the learners in my group?

e does the resource cater for visual, auditory and kinaesthetic learners or a combination?

e can | incorporate any geographical skills?

In the next section are some examples of resources and how they can be used.

6.4 Examples of resources and their uses

This section aims to give some examples of resources and how you might use them to support your
teaching of A Level Geography. The list is by no means exhaustive but instead is designed to give you a
flavour of some of the strategies that could be used for creating resources for your lessons.

Textbooks: There is a large variety of textbooks that can support this syllabus and you will need to consider
which ones are the best for each particular aspect of the course that you are delivering. The scheme of
work and resource list is the best place to start. Textbooks can be used to provide information to inform
teacher resources such as activity sheets or PowerPoint presentations. They are also invaluable in setting
learners background reading or note-taking to support a particular topic. In order to guide learners more, you
may want to use a note-taking grid, set specific questions based on a section of the textbook or use the
suggested activities or questions provided in the text. Textbooks may also have accompanying CDs that can
provide useful additional resources.

Geofiles and Geography Review articles: These publications are useful to provide up-to-date information
and are often invaluable sources of information for case studies. Like textbooks, they can be used in a
variety of ways. Teachers can ask learners to read the article and highlight it in different colours to show
different categories of information. Different groups of learners could be given a section from the article
and be asked to annotate it and then report back to the rest of the group about what they have learned from
it. Questions could also be set, based on the article (or more than one article) asking learners to compare
the information provided by both. You may decide that an article is simply used as background reading to
supplement work already covered during a lesson.

Presentations: Powerpoint presentations can be very useful to help a teacher to structure their lesson.
They could include the learning objective, outcomes, activity tasks and plenary for example. They are also
powerful ways of showing photographs and diagrams. There are also software packages available that
include interactive activities for a Smartboard and simulations. Creating your own movie from photos set to
music can be a very powerful hook to start a lesson.

Cambridge International A Level Geography



Section 6: Resources

Activity sheets: Sometimes, a textbook or article may not give you the exact information that you need. In
this case, you may want to combine different parts of texts and create your own activity sheet. For example,
you may take a location map from one textbook, a photograph from Google images and some text based on
a Geofile to provide learners with the information that they need. You can then devise your own tasks and
questions to achieve your learning objective. It is useful to include a key word list on your activity sheet and
also to cater for differentiation by having graduated questions including a stretch and challenge task.

Assessment for Learning resources: Answers to past examination questions can be provided and
learners asked to annotate these to show what grade they would give it, what the strengths are and targets
for improvement. Learners can be given mark schemes and asked to highlight and annotate as the teacher
explains it during a lesson.

Card-sorting activities: These are a useful kinaesthetic activity that can be used as a starter, plenary or
main activity. You may want learners to match key words and definitions, case studies to exam questions
or could give them information that they have to sort into categories — for example, social, economic and
environmental impact.

Role plays: The starting point with creating a role play resource is to think of the issue that you want
learners to consider. You then need to decide upon the key people that will have a view on this issue.
Devise cards for each role that give background to each person and maybe some prompts to stimulate
learner thinking. You could try Edward de Bono's thinking hats as a thinking skills activity too.

DVDs: These can be bought commercially or clips can be downloaded from the internet or recorded from
appropriate channels. Very often it is best just to show short clips at a time and devise a task to accompany
the clip — for example, some questions to respond to or a note taking grid to complete.

Maps, photographs, graphs and images: These are fantastic resources to deliver geographical skills
and you can make use of past paper inserts and questions here to build up a bank of resources. They also
provide excellent stimulus for starter and thinking skills activities — for example, analysing a photograph to
introduce a topic or labelling a living graph.

6.5 Adapting resources

There are many commercially available products that can be used to support the teaching of A Level
Geography. For example, internet sites provide resources prepared by other teachers; there are teacher
resource packs to accompany textbooks, software packages and revision materials/guides. All of these can
be extremely valuable and provide the teacher with lots of material and ideas for learning activities as well
as save time in creating new resources. However, you will want to adapt them to ensure that they meet the
requirements of your syllabus as some of them will be written as general resources for teaching Geography
and therefore, might include topics that you may not need to teach. Similarly, you may find that certain
topics are not covered in sufficient depth or the case study choices do not match the ones specified in your
syllabus. You will also need to check that the resources are suitable for the ability of your learners as well as
relevant to them — for example, you may wish to develop your own local case studies that are real to your
learners rather than use pre-published ones based on other localities which will not be as meaningful to
them.

When sharing resources with colleagues within your school, you will want to adapt them perhaps to suit
your particular teaching style and certainly to match the abilities of your learners. This will mean that you
might differentiate them in some way — this could be providing some prompts or key word definitions on the
one hand or a planned extension activity for your more able learners on the other.
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6.6 Teacher Support and other websites

Key features:

e Access to past question papers, Examiner Reports, schemes of work, lesson plans, teaching notes,
worksheets, activities, tests, favourite web links and other teaching materials.

e An events area that allows you to search for events and conferences by location and exam

e A Community area where you can share and exchange information about the syllabuses, swap ideas
about teaching strategies and best practice, share teaching materials, ask for help and suggestions from
other members of the community.

e For some of our qualifications, interactive resources are available in addition to syllabus materials,
teaching materials and resource lists

A resource list for A Level Geography is provided by Cambridge on Teacher Support comprising a list
of up-to-date textbooks and journals that are appropriate to use or adapt when teaching this syllabus.
There are also suggested resources within the published Cambridge schemes of work relating directly
to the learning objectives of the syllabus, plus a description of which part of the resource is particularly
useful. Some textbooks provide a general overview for teaching at AS and A Level whilst others are
targeted specifically at one unit of work. The latter tend to provide more detail and can be helpful to
supplement core textbooks if you feel greater depth of explanation is required.

Visit the Teacher Support website at:

http://teachers.cie.org.uk

The Cambridge Coordinator or Exam Officer in your school will be able to give you a login. If you have any
difficulty obtaining one please contact customer services. You can find the details below.

Ask CIE

‘Ask CIE" is a bank of answers to frequently asked questions from Cambridge Principal Examiners, teachers,
learners, parents, examinations officers and other customers. You can enter your query into the search box
(which appears on every page) or navigate using the topic list menu on the left-hand side of the page. If at
any point you decide you would rather call or email someone at Cambridge you may do so by visiting the
Contact Us page.

Visit Ask CIE at:

WWW.cie.org.uk

Customer services

You can also email us via info@cie.org.uk or call us on +44 1223 553554

6.7 Endorsed textbooks

Endorsed textbooks are recorded in our resource lists which are available on the Teacher Support site

as mentioned above. An endorsed title is defined as one that has been written to closely follow the
qualification it relates to, and it is therefore suitable to be used as teaching material for that specific subject.
We also provide a list of recommended titles which are useful as a reference resource when teaching or
studying the subject but which have not been written specifically for the qualification they are linked to. The
endorsed textbook for this syllabus is Cambridge International A and AS Level Geography by Garrett Nagle
and Paul Guinness.

Cambridge International A Level Geography



Section 6: Resources

6.8 Training

Online training

Three types of online training and support are currently available to Cambridge Schools. Check the events
tab of the Cambridge public website www.cie.org.uk to find out when these are available and to register as
a delegate.

* Introductory self-study

Where available these courses provide essential information for teachers who are new to the Cambridge
syllabus, and include activities that familiarise teachers with the qualification. These courses do not have a
tutor. Teachers are given access to these courses for six months.

¢« Online tutor-led

These courses are led by a Cambridge examiner. They focus on classroom practice. Participants follow
a three-unit programme over six weeks and can interact and share resources with teachers from other
Cambridge schools.

¢ Online seminars

These seminars are led over a short period by an examiner and focus on specific issues such as syllabus
changes or the recent examination session.

Face to face training

We run an extensive programme of short professional development courses across the world for teachers
at Cambridge schools. These workshops are run by professional trainers or experienced local teachers.
These courses offer teachers the chance to update their knowledge, learn new skills and network with
other teachers. Again, check the events tab on the Cambridge public website to find these courses and
register as a delegate.

6.9 Professional development for teachers

Cambridge also offers professional qualifications for teachers who want to develop their thinking and
practice.

Learn more about the Cambridge International Certificate for Teachers and Trainers and the Cambridge
International Diploma for Teachers and Trainers at:

www.cie.org.uk/qualifications/teacher
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Sample extracts of the published Cambridge scheme of work
Paper 1 Physical Core Unit 1: Hydrology and fluvial geomorphology

Paper 2 Physical Options Unit 2: Coastal environments

Paper 3 Human Options Unit 2 Environmental management

Sample lesson plans

The Demographic Transition Model

Introducing Plate Tectonics

Cambridge International A Level Geography 53



Appendices Preparing learners for final assessment

ajod] [exiBojoipiy

[BOD|S) DL} SMOUS |

slied 11| aunbi4 (ssauuns pue
a|ben) Aydeibosg [aas] Sy
pue  [euopewaLy sOpUgWE)

SHaIN0%a B L LB

ajlew2 18e6Bns o] ryasn) PanoAl| JBEM jO
SELUNJOA LIBILOD 10U ABW JO AByy '9|80% C JBIBM T
pas0sD * | seEp esly Busudwes sppfo |=a16ojupiy
|2qo|S jo uonuysep usyug, sSwelbep ieuy)

gja|dwos Aay) pue speaactd SSE[D UM UDISENSSIp
s2 Jayaea] Ag U pay #q o weibfep sWes

U paiy Aeued a0 yuejg Ajsia)tuwss ag pirnas
"SMOY). JO) SMOLE 'SRUCIS J0) SAX0] - wesibep mo|d v

Ale)sis

paso B | 5| Aysm — 8pko eojbojoipdy (Eqob ey |
-Bujuomppuos

e 'Bupeay eagued Be swesis peson

‘Ayddns

Jajess asawop Uspndwes “ied ‘Be swasfs uadp
‘Abojeue Ag wesjsAs 2 J0 Bap 8y) Ssnpogul o] §1

%'} EUARSE Pl _m._.__ .....ﬂ_m_.:_.u.:a m__..__._“:...“..._.

syndynosindu)
FEI0)S{SMOY)
ssuauodon

wasfs peso|)
wajsfs uadpy
wsis

3j2fo jeajbojoipiy
ABojoupAy

ABojouuLI® |

WS FAS pason pue
Ul Usamisg U0jjaursip
2] puejssapun oy

a)adz [exbopoipiy
[eqoiB ay) o abipamouy

Abojouphy puejsiapun o

gaAl2algo Bujuiean o) SngEjAS

‘surseq abeuieip jo sjoedse usllny pue jean) ‘jexbojoipAy ay) jo Builoowny el SIBA00 Jun au |

auipng

saico AydesBoed uewny ewos o) pue AydeiBoel Eosdyd Jo S0Ys BY] 0] [EUSIUEPUN) BE "LONESUSPUCT PUE UDNBIOOEAS SB LUINS "BJE PESNpoOU) 585582004

GRG0 PINGD SPUN [BHEAYD SN0 BU) JO SUOU LDIUM INOUIIM S3IN0SE (B3 B S JSIEM SB “MOJ0) 1EY) SHUN S4) 1B UM IS0 SHUj| 850j2 “un slaudsip & 5| syl yBnoyy

IXajuog

‘U0SSE| pUDoas 10 J5I) 8u) W pEonpodgur 51 8ofa [eiboouply syl 1o desuco Aay 84l JEU) pepUSLLILLIDDE] B}
JenamoH fydesbosoy janen ¥,3S09D abpgwen 5B Yons ‘SSIpms JBIUES WOl UWOEPUND) Bwos aasy 2w £ay] pun sy Joj ebpesouy sod eq) eumbes smewean

9107 [edIsAyd | Jeded 3Jom Jo awaydos ajdwex]

alfipajmouy Jopd pepuswiwosey

Abojoydiowoab |eian)y pue AbojoipAY | Bun

2109 |e21sfyd | ¥3dvd

Cambridge International A Level Geography

54



Appendices

{29 uoqsanE | LOZ sunp
| uoEany §LOE sunp
suaded ysed

¢ pue
g sabed saqagoy 1| uopeg

HO ury sdaung pue
uones|yu| GBunoeye siope 4
smous ¢ afieg g'| aunbiy

ETTLy
[esbo|ouphy wiseg abeweig
smoys | abed g'| ambiy

| sabied (ssauung pus
a|bey) Aydesboan jene] Sy
PUR W fRUONELSN) ShpIqWes

| M) BER0KE LSRRI 18] uBIUoPOH way) Aseden
USRI SPBa0KE ASUBIU| ([BJUIEI J| "MO|) PUBKBAD
POJBAMES S8 UMDY S 0| DUBRasD Jo adf) siy|
Wi Ba 'spewnn pwny po endd) s sonen)s sy
"EINID0 MOY) PUBLBAD BIOJED |1 [[IM S80S By} usy]
Aususqul (eues vey) Jameat s Aoedes uoiengul
| eacy) pUBpSAD 0] SUDSERs uasagip Buisnpoed

u) eayubs 5 Ansusu) |ejuies pue Ayoedes
UOfEul usamiaq diysucie|a syY) soNpoIL| §1

08 AR 0D UONES)| U S128))8 AunS /o

o e 'sessaaaid oy usamisg sdysuoneRd

-18]U B} pUE SESERCUC BS0U) S0UBN|IU JBY) SIOpE)
PUE WSS B4 UL 30w J8 5885a00ud Ay |8 jo
SiEap 2 noge uoissnasp droull souss v pue g

‘afeys Apes ue | paonpogul
ag o) speau sfieyDsip 0 wesuoD ay ) wssis
uiseq abeuesp Sy J0 JUNCOOE UB S]UM susliea ¢

Sag3a00ud M) JO SUCHILYSR S SIMLBDT ¥

‘pEuno oD ag pnod spndpno pus
gindul *saiols ‘swaf) jo sdnoul usuodwoD sy v

‘UBNEp||osUCS SB Weibe)n Moy o) paanposu)

aq pinog eLEsT way) yenbunsip o) sindjno

PUE S)NOU| SBID]S “SmO|) J0§ PESN SAN0)0D JUBLagiD
PIPDE [AUUELD JAAL DUE S3D0G SS1EM 'SEME
uegun uoEEbes 'Ung YNeDs o) 200 a0 sl
a0 PNoD 2|08 JSEM HI0 POS "BIBUNS JO BUING
Wweifiep mojf) 8u) uey) ajesaxide o) Jaises ag Al
uoissan euopid ay) uiseq sfeuieip e po welbep
aag o WwesBep Buonaes-ssD e ajden ¢

ndul siawes) yjim

weubiep wiseq abeuep sy dn spung Jayoea) g1

maojy
SS0XH LOJJEL|LU|
10 URjUOHOH

Moj)
PUBLSAD PajRINES

uojeys Bujines
uopendsvenodeny
uoneiodens
sBupdg

Sa|E} JajEM
abueyzay
IEMPUNGIE)
MOl jaseyg
uonEe|oay
mopybnoiy )
uofed|u)

afueyasig

Moy

PUBIRAGT UMY
MO|ANG
nesyBnosy
uondaziau)
uopendiaaig
EEUE JUBLLLY:E]
poysIajep

SUDELEA JNJEWIZ
0] LonES Ui AEinades
mo| pusass Ga
suBUOdWOD BY) JO BLUDS
o uanesadn ayeoaddy

wajshs

LSRG aug) s Aoy

plE 2s0)s JUEeodil ue g
[FULEILD aU| eyl JaguuaiuEy
padojaasp

a0 pINows Wasis

Sl Jo juauodilc yoeg
S|uBLCdWaD BUY) Usam)Eg
SHUl| 8UY) PUESIapun
grdino

‘ginaun 'SR0)s A

= BYURILOO LGS 5] MOLY

jun jejeds
E 81 |1 |y} sjeoaddy
waghs uado uy

wajsds uiseq
ofieuieip

oL jo
sjuavodwon

{q)

ajaka
jeajBoposphy
ayj (=)

WwaysAs Ujseq
afeuwesp
eyl k'L

satunosad Bujuaea 1

DB |0 SELLINIOA U UDELEA

(¢l sagiajoe pue (g1 ) sajBajeigs Bupyoea |

ABojouuwas |

saapsalgo Bujwiean

jau snae|fig

55

Cambridge International A Level Geography



Appendices

(Qg uonsents | Log sunp
| UsAganT) GO0Z AgqUUSnon
| USERNE) | LOE ROLUZATh

siaded 54

g afied sanspy
2oL uooes 7 unisanty

ydeuboupdy sydwag
e smoys g abed g aunbiq

[ sabe (ssauwng pue
ajfeN) Aydesfosn) @ae] Sy
PikE o (B LLAEEY abnLqLUIIED

o) Aijlige Apgeswsad jo esp) ay) Sonpoi| §1

{ sngepis

9] Ul paypads J0U $1 |1 S8 [BIUSSSH JOU $1 SIUL) ‘N9
'SOJE) UDEDN)IG JO SUuE) Ul Agswoydiow usen
afieuielp papmag] Apnys uoisuajxs pajsabiiing

‘gadiouud meauaf
asay) Buljeqsn)|| u sappays ag pinoD Sepnis ased

‘gEU0 punoy Wi fyse)

sEsuayM suizeq pajefiuole u asudsal Dajenua iy
SUBS U] 5 BSUR Usym J0108) & 5 adeus

1ey) Buisiseydwa yuom s) )| ‘ssn pue| ‘uojejsden
*adojs "adA) yoou "‘aimsiow os Aysuep abeulRip
‘adeys "a7is | SsLUMoRIEYD wseg sbeuesn

‘sydelfioipiy Jo BINjEU BuY) BOUBNIJUI LDILM SIDJ0e)
Y] INogEe UaISSnasip o) pecqbuds B se umous
a0 bal) pined sudelBospiy Juasisgip o abue v

TRICN2R] UBBIIE JO SRR au)
1€ %00| 0) padojasap 24 UaL) DINOD SIUY 2SIEKD
uoiEAse apgssod B 52 ||aM 58 sSsss000d UalalIp

0 BIUBNYLI BANE[EI 84 Jo uDissnosip Bugowoud
o A aADe)R Adan a0 wed sy | wesbep

| puncue paydejie) DUl B o) Pes Loy
suo)des Aopeumdes 0 sauss e yism ydesBospiy
B o SUino Eeq B siswes| anb - asuaxs
Jdeuf Buis, e Ag peosojuias 8q piNoo SIY| ¥

‘pajanEund aq ued ydeul e pue glep SWwos aag
“saxe auy) Buipniow Ay jage ydeuBospAy uuoms
au) jo weifien [exjaoay) & ym ubag v pue g1

Auoedes playg
wiod Bupim
Jaynby
Aupqesuwiag
Ajisouog

Apsuap afiewesg

Aysusqui pue
uoReInp |lejuiey
asn pue

yead paenuayy
ydesBosphy Aysey
aul| uocpeiedas
moyeseq

yead

quuyj Bugje4

quuij Bujsiy

suipy Bey
ydesBosphy waoyg

sydeiBoupiy

pue uiseq abeursip auy)

Ll S80)) "sadims sinching

“gpndus uo 5108 S

ney) pue ssfueyd asn

pueej jo fupuesiapun
pue afpamouy e

BIp0E] Slf)

Umasag sdiysua)eE
-18qu| sy Buipuejsiapun) .

b=0leih=] |

o ebuel g o abpamouy  «
si010€) jo BuipueE.apun) .

Jany g jo ydesboupiy ay)
aauBnYLY BY) SI0KE) By |

LyceaBicu iy { poo)
LTS U] PUBISISPU

{ll=m pajage|) yoeiGoiphy
B mESp o) A0y

[IEpuied jo indu uasB e
o) spuodsas uigeq sfeualp
B AL DUERS 0N O |

SU|5EY
abeueip
Lfgm
sdjysuogeja
afireyas|p

= [ejurey Z° L

saasnosal Bujuieas

TGRS a|geEaLsSdL j0 SBRE L
JO FEURIU § U ) s SjUslLblALD Due-liUEE
PUE PUE U| EIN220 814 ] "80euns 84y yo wbengs sun
1! 05 punoul ALy JEUS JOLLIED JBIEM B4 | "SINID0 MO

(g} sapaipoe pue (g ) sayBagesys Bujyaea|

Afojouyuisa |

saAjjaafgo Gujuiea

s sngejjfg

Cambridge International A Level Geography

56



Appendices

afieurip s us ejep o4

sydesfoapiy wims

Gunoage siopme 4 SMous §
abled £| aige ] (ssauuing pue
a|bepN) fydefoan |BaaT Sy
pue ¥ reuniewsiuf afpugwen

sauibiay Jaxy sauediod g
afied g anby (ssauuineg pue
sjbeN) Ayoesbosg |8AeT Y
puE i [euohewsiu afpuges

sa2anosas Buiuiean

— unjjEsiuEn ‘Bup|ing Bossasal pue wep 'eBsian
a0in 4o Bulue) epeie o) sunjsed ‘uoljejsaioge
'‘UnErsoep se yong sadueyn asn pue) Ba

"AIUD UD(OSE JE) Ul PRUSDISUCD B4 MNOD sal)AnDe
uewny “fenbg (e ) uswsfeusy useg saau

JO SULLES) LI (|3 S8 UOIDSS SIY) Ul SSIATDE Ueluny
BRREUL O jniEen &g Sew )] sydeboiply BuDusn|w
U Jooe) wesguBie e sue saagoe uelwnH

S BY] JO SUNTEU PUE SELLT|CA

auy) o) sabueys pue sasuodsal Juasap Ssnes
slojoe) asaly) w sabiueys may o seap dojassg
'sydeifioupfiy Jo uonoa|as B yjim Jayaba) palpnis
20 Enoys Aoy Seopaisdy | Janu sy o asundsay

AUy} Jo 2UNpeU aUg) A0UaNKYU| SI050E) J0 UOREUIGLICD
e sIopoe) asaly) Mol S| sy edse uepodu) au)

"BANITUISL
ag wed sydeuBospiy awde “sessdua) oo

‘pus 'ussuB L) papy o uosuedwo Be afueyosip
UD SuDqEEs DHEWD jo pedw ey epeneldde o)
spwibal aysydetioiply enuue jo abuel e fpmg

"BUDT UMEINES pUE
BUCT UDIRIGE 'S2|08) JAJEM 0] SHUIT "SBAaIS pUE
HjEIUAS pue |eal- safiuods ) pasn ag ued
safopuy snouod jou png ‘enowusd ) auEsL
‘ajgeawsad 91 pue fep 58 enoiod S8 JOU S YEuD
'ajgeawsad pue snouod e SaUNSpUeS
‘siqeauad jou ng snomod e sl

‘gaued Guippag

pue sjund s ajgeswuad 5 s SUD 5 Ydiys §oo
snojuad B J0 Bap aonpodu) - [euopdg “fep Bre
M| Aias 51 umssesuR) 1ng 2jqesod s Guipjoy
Jejem payoed Ajub) sue sauod o) §) auojspues
‘G2 egesuued pue snovod ag AELwW [105/Ho0U

BU] USLY pajRaULDEU aie sauad au )| eseds
auod SUp 0 AYATDELUOD ) BIA DaYLUI| SJE M) S|
‘aoeds arod jo awnjos (Apsosod pue Japem JILUSUE

gl sagiajoe pue (g ) sabayengs Buiyaea |

GalliBa saasydelBoipiy
[Enuue ajemesdde o)

Abojouiun | saajoalngo BujuresTy jan sngejAg

57

v0.7 Cambridge International A Level Geography



Appendices

HIOMP|S14 SSUUEYD
18ArY 000 1985 BZS BlYoeD)

Sl PUE ZL L
'@ 80Bd SEQUMIDY €| UONDES

sel=]
smous £ abed g10) aunbiy

SN PuUE S8 "SWBKipoo|4
smous ¢ abeg gi:) anb)y

sj[e4 eiebeiy jo Apnis eseD
D[ PUB UD)IBULD |28
sanoye 7| abeg gi: anbi4

LONEULD S JBRUBS
savoys L aBeg w0 auni)4

BAIN g Wods|nlH
smoys g abeg |10 aunbiy

5|—/ safied (ssauuing pue
ajfiey) Aydeifoss [are7 S
pue y jeuonewayu) spuquies

[SERuuBys

PARIEIG 21| SLOJPUE| O UORERd u| uebe

dn paymd 8q s B8p) S 1) C|BULELD BU) Ul JEEM

jo pa3) aug) Busbueys Aq Aouioy)s [BUUB LD SouanjL)
ued afueyasip SeUEA MOy 0 Bap 0N

BEE [BUQND8S $30JD

jo swesbep aapesediod Sy 50 oM 18 yo0T

ussuad payam e snIpes yneupily o) Agsaup

SHUI| UDIUM BRIE JEUCNDSS S5O0 |0 UDIEENISIP
Jo) preagBupds e se asn pue suye abmeyssn s

LWBANSUMDP
abueyo Aoy ABL Moy pue Aoyl aue Jeusy, =

‘SAGRUEA 3| “AIBA YIYM [BULBYD Syl JO s10adse

IO JEGLUAL B j0 JNSal B S8 WBANSUMopD JLUBUAD
BuiBueys e ag pinoss suay) ey 1seBBng -

‘pEn 5 yodsuedy O paq [@uueya

jo waunsnipe G ‘|jeuueyD Janu B o) [aedsay
LA LN nbe WeUAD JO B3 A0NPoU| .
RUUBLD B U| 3G PINOM HIOM S JBUM ySY

‘yram o Auea o] Alsaus auopasay) uaped jo

asnensd Jajem Bunoll jo eap) aBisyasip 'saoy
‘gpndino sndw — wageds B jo jdaound sy) asiAay

‘peonpoau BY UED spdeouoD pue
seap| 2158q syl 'dnoull auy) yum uo|SSNIS|p U) 1

“IBUJLLIE]| - SMO|d
aauajadwany
Ayoeden
ssauybnog jpuueys
Aauaaiye jauueys

fyzojap
eleyaszin

sauaadwos pue
Apaedes - peo)
paq
[BULBYD O JUSPRID)

gassanoud (BEwn| 4

Sa|qeUEA AU}
usamag sdiysuonesy =
SA|QELEA [BULBYD
jo BuipuEpsIapun
pue afipamouy =
winugyrba sueuis

wHsis e 58
|BUuELD By
SULIOJPUE]
pue
sassazosd
[BULEYD

49AIH E'L

RS ] s e
Ad) 'SWED PUE SIAA) IO

o o (T .
TORGE Aok T
uo gass Alojcupiy ospy

E|ER Ay)
AL AT TR AR
12 Baany

lEjEN, [EUOHEN Byl Al ‘SUISEq

sasunosal Bupureay

‘SSLUBPUNOG FEUNELISILI SISS0UD Jarl
BUl SUSyss JUBAS|2) 50 ABw Si1030e) eagpod ‘uasoyD
uiseq saal ey} wo Bupuedaq “swea) |eaeusd u so
Apnis BsED JUBAB B Lo HEd SB AL WO EdEFRIS00D
a0 ppnoys Ajjjenb Jsjem pug uonoensge

SAEN CB|geawsadl 8 BjElouco JEY) paWNSSR

Bq ueD ) ey Bupunsse ey Jayel ‘uoneEuedxe |n)
B JOfEABD UBD SIDUIED| BINS SHBMY LOUN S0BNS
pasesoU aioparaly) Jajem usue o) Kjjged)

JIBY) Bau8y a|gqEawadl) BIE SSIENNS B1EUIU0D

(w) seqyanoe pue (51 ) sajbejens Buiysea ]

ABojoujuua |

saansalgo Bujuiesa

i sngejig

Cambridge International A Level Geography v0.7

58



Appendices

Luonsans §|0g sunr

L URIEAND L LOZ J8CLURnoh
(2L wonsant | L0Z sunp

| uonsany | Log sunp
suaded jsey

saaunosad Bujuieas

usdajanap
LLLIE) EILPEY) Lt LG a0 U] S0 "Busy JSU)S DasSatD
B84 QINCYS UDISCUS FEISIE] PUE LUBMPEBY S,

‘Bules yueg

0] pes| S3EEa00.0 Jjog Jendgsed u) |uueyd sy

Jo syueg auy) Buiusyeam pue savem Yaous Gusnes
Moy Jusngny ul seiggng sed jo uoiso|du ay)

$ UDNEJABRD "J0jeM |0 JamDd Jaauys Uooe Dneipiy
‘pEg Fanu U s3oUiod pue mo) JuSInging o) pasul
f|eioadsa asopy “Buineo yueq pue Bugnosapun

Ul 51585y " Jadedpues )|, Aloeue 1585010 "uoisuS
40 DO} B 5 DED| 8] "Peo| papodsue)) Sy

10 UDN2E BY) WOY |NEEI UDISELOD PUE UOISEIgE JBY)
JBMISUCD SANUOYINE (SO 'UKSoIS |0 S9ssaad 104
Jaau sy Aq passassod ABmua o) woup nssy
HIOM BU) JO UODES [Xau

Uy} B0 ||IM YINM SULDYPUE| BaNposd pUE By aLE|U
IBUUBYD BU) JO0 SIUBUAD S1] A paouan||w

ale sassaoosd asaly) ey) asseudwa jasno ay)

Ao oesd pue SOBINIOE J0 SLLIGK Ul SR8

Mo sngien 3o pue [sed ebueso jo asn “suonpuoD
sl By ¢ a0 ) afieunsip Busnsesw o

Aynapip Ge "Buipueisispun pie ued oSy Ul pEl
B] Ul JUaIBaINgESLW |0 UDiSENISIp usy) ajgesod

T 31 SR]) | JBABMO] C[BE0 S0 QN0 ¥UE] DUES

€ )0 S50 JO SOMPIE)| Seap) 853U |8 a0l 0] v

BNEUSRDRIRLD AQ|UORL g -

fipeden

s adwod

Ao,

IuBIpeaCy

geauybinog BuuEy

L) pue saa2x0sd U0 sUDIj08s Guipaalons ay)

19 SUDIEQUNGY SU] WD §] "PODSISpUN Usag sew
S SO0 DESSMEID B0 UED So|qeues Jaoaly] =

(v} sapianoe pue (g ) saBagens Bujyaea )

pRa| Mnjog

peQ| pag

fyoajan vopisadap
PLE USIS0US B3RS
JuUBILE LIS
ucElEs
uorsuadsng
WSTEs |
uojjepodsues

PUE UDIS0J8

B uooe anneapiy
LORN|OS/UOISOUGS
LW [ SELIOD WD SR

[epoDlaY Juangng

AGojougues |

UDIS0NS JO UONIK] =

usrsodap

pUE UOEOdSUE])
URISCUR |0 Sassaond
Jo Bujpueisiapun
pue abpapsouy

saAjioafgo Bujuieas

Jaa sngejjig

59

v0.7 Cambridge International A Level Geography



Appendices

s&|a0) B00¢ VBT £95 3|SaD

samunosad Bupusea

un iy W

WIOM |0 UOHIDES U Sy e usiuodaue [easiyd
ay) uo peduw uewny ey pue ABopydiowoat

B1y) usam]aq ¥ul au) CGugesaso jo Aes B Bg PINOD SIW L
HIOM |0 UDNIES B SB DRIGRSUCD 80 WBD SN ER)

10 afie|quesse sy yiv wedpeay sy euee

ay) Buisuapucd jo Sem |njasn g ag el sweibep
pREIOULY ‘PApSSU $| SUUDJPUER) asay) j0 sa|dwexs
Jo adexs ue pue uojeueidxs ‘volduosag

“g|auueys BuuspuEBLL S8SNED UoEwRs juspelb
sEaaym ‘speon) abe pue abeussip sjqeUen

19 SEIE L pUnoj SEUUEED papeug B inoaoo

LS LA SN SUOJ PUOSD) "SISRILGD U Joj
BLOSEA) PUE S]SEAUOD SU] U0 SNO0) LED UDISSnaEin]
‘gsuaoeley> uie|dpoa)) pue 9suweyD Buuspuesw
504 "jnyasn Asp, 5|00} Gunoes) SB ooy o pue
(s1/e4 BUDIA] asagequiz jo sdew faans asn §1

uafmodan

pue uoeuodEuEs) USSMIE0 UOEIAR SY] EYJew
fpaojas Bupes sy pue uonEUOdSLER DUB UDISOUS
uaamag aul| AHIojas By} 5 (BUS|ELL LodSUED)

o] Jany a4y jo Aupge) wewueus yded sy

U0 SRAUND B8aY) jo LoNExD| Buimas pue JusLLUIBIUS
uassan ysinfiuns 'sapped |ews yans

s Aauy uaym ApsomEa yBiy e yons pasu sapxed
Ao Aym BuOEESyY "pED| SY) )0 Utg2El) O) udljejal W
sani00jen uonisodap pue ussoue (exnuD BunyBiybiy
ydead sy} Gunepuue Aq BuUDp &g UED LOEUEX]
Yl auy) o Sa%E S| Bl SHRNSUDLLSH |

jeym ssiseydg yoed oy jo weibep e yixm ubag
anna wonsinly g1

"UDMN[OS pUE UDISUBdsNS UoNE)ES ‘Pex

PROUCIOE] SMOUS UDIuW "WelBep ouo jo suesw
A Ajsea aunp ag UeD U(EPOISUR) 0 S955800.4

(v} sananoe pue (g1 ) seibaens Bupyoea]

ey
uey ANy

B9E| MOT-XO/L0-IN D
BaAa"T

upejdpooiy

unig

abiiog

spidiy

1oad afiun|d
IEH3E M

1eq] Juiog

sdojs yo-dig

B2 12y

[EploNiay uamoqing
“JEUJWE] - SMO]4
Bl

oo

Iapuedp

1A

|auueyd papiesg
ujejdpooy4

ABopounuss |

se)jap
"SUEY [BIANYE "SBAEY
'suiedpog)) ‘seq

Juind — |euopsodag =

SOSUSIBIELD JApURSRY =
safind ‘s|epajem

- SULDJ [BUDISTIS  #

uoneLLD) o Sassancud

oy Buipioooe uoneaysse| D

SULQpURT
papElg .
Blsapuesap =
ufiieng

Ly
pus ssaooud LesmiEd ¥Ul

SEALLBYD |0 BNy 8U |

pen| pue ssaooid uaamEg
WU = BAIND WoASIN(H

saanoalgo Bupwea

Jau sngejhs

Cambridge International A Level Geography v0.7

60



Appendices

(2)3 vogsany GO0E JAqUIBADN
Jaded ey

(Bwayos weg sabuog san]
B LD [ELEEW BIER-O-dn
apiAoad [0 SSpS0amM FLUau))

L eOnj=p
RO RO LoD S0 PR

ZZ pue gl ‘z|
safied SBOUDY {:| UOGIBS

SUDIEISAI] [BUUBY)

smays | abed gz | aunbi4
g2=5| safieg (ssauvuings pue
aifien) Aydeifioss jana] Sy
pug iy reuonewsLy efpugques

sazunosal Bupwmean

0y S|ge 8g o) pajaadxa am s1auBsT Ajooen
PUB BLIMNOA 871 “MOJj [BUUBLED UD utejuassesd
BUI Ul SISRUOWD UE S| SO 2UNS DYEW (010N

‘sulgjdpoal)) ‘uo joeduwn pue

|2 SN UBLWNY JO UOHEJSNISUCS BpN[EU pNoD Apms
ASED Al Spoo| Ul ynEsas uayl yoym sadieusp

i pEdul pug |[SusBgD Oy suciedypow "sabusys
ydeaBorpdy "8 'SanEELLBY] Ul SpUS SB SEIALIE
UBLIMY 84} UL JaLIB USWUDAIS jeasiyd au)
Uedm sappaae uBwiny Sy o oed) sy ssseyduws
“dn UASESp B8O UED UOJEIYSSED

E UBL] PUE 51 8ANDSI00 By} JEYM PEYSE BJIE
siawes) pue wied Buses sy ag ues anbioeies aug
sdeyad saunseaw o anboeies g snl ey saugel
saajoalgo esay) easiyoe wed sawsayas BuusawBua
au) moy wayy pue afieyosip Gusessap ‘Aoedes
[Euueys Guseasu) "eousysy) Jo) uiod Buuels aug
& pnaa Aydesbosd jeasdyd jo sepdiduud |eisuss
sanbiuyse) BupasuiBue Jos pue pIEH

‘pabeinoous

51 sajdwexs 200 Jo 8sn 8y iddEssspy Sy UL
S0 SapdUERE PEUBLLNIOR-||8Mm SUBLL BJE BUSL |
usuRiBUBL [BUUBYD Jaa pUe JuswsRbBeuRl Useq
Al “AEm SNOIAGO BY) 8g PINom ApMs 28E3 Y §1

"PRUBPISUOD 8g PIN0D

‘uopeoyawe sqesod jo ped ae ysym ‘saibeiens
juswabeuew snsias ssbusud JusuBApeEL|
Juesfeusw pug

uogmpaud Guouanyu) SI0PE] SB PaEADD 8g PIN0D
sbueys sgewip pue Buwsem egod se yons siope

(WBu Lo

S)) U| PAUILUERS S0 B 1) DU UOJJUSTIE US| nsUl
usmb Uaye 51 LONIIPEI-) ‘SIEAREIL S0UALINAI

BI| JUBMLBINSEEW JO SIWE) W wopopedd “ysu poo)4

[w) seqpanoe pue (5] ) saibajess Buyaea |

a)@ 'seans| 'seyip
Bujm = sajBajens
juswabeue)y

Buueeujbue yog
BupaauBua piey

|RAJSYU) BUBLINDISY

abBaeyas|p
linjquediaagy
abseyosip [nyyueg

ABopoujuua |

juswsbeusp

LIO[JE A0Sy

LD LSS

UalIpesd

puezEly

B EE Sp0a|{ “Sjsays

jo BurpuBISISpUN

("Ees aup

Ag Bujpoo) o) pasoddo
si Buipooy saau 0f Jaj
suapsent uogeEmWE S
0% assen0sd

[ElANY IOGE S|

jun &y ) Buipoay Janu
10 sEsnes jo abpawouy

spoojd

sasnaafgo Bujusiea

yoeduwg
URLLINLY

UL ¥

Jau sngejig

61

v0.7 Cambridge International A Level Geography



Appendices

saasnasad Bujuieas

“afueyosin
jIngueg Jaao 27 5 Buipoo) ey apesaidde
PUE M0i) |BUUBYD pue Buipooy uaamyaq ysnbunsip

(] sapiaijoe pue (g1 ) sayBaens Bupyaea |

ABojouuLe |

saajoaloo Bujuess

ja sngeqig

Cambridge International A Level Geography v0.7

62



Appendices

sMoys gre abied o7 ainbiy

ABOPOUILUES | BABMA
smoys grr abieq 77 aunbiyg

JUSLESADY JSIEM,
smoys Jzz abed |z aunbiy

FEZ—LET sebieg (ssauuing
pue sbey) Aydeiboen jase7 Sy
puE v [Euoeweu; abpugue?)

saainogsael Bujuies

wesfiep e o sussw Aq suop &g ued sjy) ‘yYBnoy pue
yeam Aousnbaly ‘uibua) uBiey asepy ABOIOUJLLIAY AR

PUEMIO) SAOLL J0U SSOP S S Jey) Juiod 2] axe
‘BOBUNG

JEIEM BUL O L0950 SUE SSARA, SARM B JO UOpjuljag
saAEM

“EBJMEEY) [EUDHISCdep JSLU0 Jo SaUSES]
uo PpEdw Jsyy Aprys o) B|QIsUes 31 seaEm Buidpns
Ul JB4] yons paxu| Algs0jo Aas BIE Z'F PUE |7 SUORDBS

%] SaiAIoe pue |21 ) sajbajens Bupsea |

uopse Hnesphiy
1192 Juai|pag
VORI BARM
SAEM BAJIDNASAQ
DAEM BAJINIIEUDT
ysemyaeg

YSEMS

ynay

yBrnou ‘5843
‘Kovanbayy ypBua|
By aaep

ABojouwLa |

SLI|[J5E00
sy uodn Bujpoe ssancid
au pumssapun o]

slUgIEE0D AU} 10 2rmEu au)
jraye Baluy B JEY) pue
Blaydsoune pue Bas ‘puE|
Jo Juod Bunesw ey suE
S}5B02 JEY) puEjSEpUn aj

saApaalgo Bujwiega™

sassasosd
[ELEE-QNS
PUE SUJEW
"BAENY LE

jal SnOgE||AS

UBSOUD 80 ABLU SU([1SR0D JO SBUYMBLS 20U JO Sue Juawabeuew ageue1sns 10 swa|goud syl Andusexs 0 JUSUUOIAUS [BISE0D U U Alaae
UBLINY Jo 30l Byl Jo uojesardde g se paunbad 5) 509 [RIoo o abpamouy papels SeUIiseaD SAONISU0D spaoad uogsodap pue uojjepodsUR)] pue SaUISETD
payio apassid sessaooud [BUOROR BOUSH "SULGIPUR aUj J0 UONINPOIU| sapadaid Aj|eap) sseatud JuBnajal syj jo Bujyoes) 52 uoldo S0 U pEyUINS)U| e 27 pue
L'7 SISE0O aAlangsuas pue pagld Buoe sasseaud esay) Ag peonposd suopuE| ay) jo Aprs apaessid pinous sasseoosd |Esecs Jo Bupueisispun pue abpameouy

supng

AIOiEPUBLL 51 5/581 (8100 j0 sOpamouy Ing ‘puom ay) o
ped AuB Wwouy usyel 2q Aew sajdwexg saupseoo uodn Bugoedun 51 AQAoe UBLWINY Wiy Ul SAEM BUY) PUE WIDY puE sSe00id Uasealag SNUI| SU) W0 51 Busy ENo0y au )|

ECHTL

‘BuusyjEam pus s¥20Y © U eJoD Aeosndwcs eyl w peuel Bupuejsiepun
pue efpajaous uo sppIng uopdo sJUBLUOIAUE [BjSEO0D 8| "papoedis 51 euon) By Jo uonepdwaon ‘suoydy Aydeiboen; peoueapy BU [JE JOJ BSED BUY] 51 5y
afpajmouy Jod pepusLWGIay

suondQ |eaisAyd g 1eded JJoM JO awayos ajduiexy

SJUSLIUOJIAUS [B}SEOD 7 NU()

suondg [e21sAyd z 43dvd

63

v0.7 Cambridge International A Level Geography



Appendices

(B} uonsanD B00Z sunpe
(el UONESNE QLOZ JequiBnipy
syaded jse4

"EHU|| BB O5fE §IT 00 (D005 MR

"SISEOD
jo S10adse (|2 J0) PapUSLLILIDIS]
EXUI| 10} BPsgEmM 1580 au) S 5T

(g F= NN PN T F T = o =] a e

viZ pue
BZZ 99684 saniAndy | Z uonaes

E)|20) Jusuipag
smoys £Zg ebey z|°z amnbig

yug awoysbue
smoys | gz abed g g aunbiy

UO[DELE SABAN
smoys ez ebed g7 aunbag

SAABAL SANINUISB
shMoUs 77 abed o7 anfig

SBNEN| BAINASUCD
smoys g7 afieg 7 anbig

Jeyesag jo sadi |

sagunosas Bujuueay

BEMED [ Seaemw (jawms Ag peonposd eqpoud Jadas)s

ay} esneled wnugnbe Jweusp jo epejs e wag Aew
saysesq Mol wepdx3 sa)oud yoeag pue sadf] anem om]
&) Usawgan disUsIiEjR) SU) PUBSEpUN pInoys siaueaT
a|iyoud yoeaq pue adf) asem uaamjaq diysuope|ay

s Dy JO SpLS PAANIA) pUE

uansodap o) yul| — §ds B jo pua By J10 UOGIELEI BAERY
‘gfBEQ Ul UDNISDEP SEAMUM UDIS0USE J0 UDEILBIU0D
‘BPUE PR PUNME JOJEM Jadaap - _._n_uﬁn_ HEEM U
SUDIIELIE S, “SAEG DUE SPUB|PESY O] YU| — UO[IDRad SABAR

sise00 Afseua yhiy

siseon Alaus mon

‘BPOUS Yalgw Sansm ADusus

ytuy “eeyoeaq Buidojg fjdeags uo punoy “fovanbay pue
sasem YBiy ‘pbiva) snem JOYS "Y28) JOuS — USEMS LEL)
Jjeadl 5) USEMEDED SPARM WIOIS/SBARM SANDNISAQ
‘|eusELw Jsodap

Yo seses AElaus mDf ‘sayaesd jusipelf mo) uo punoy
Whiay mo| ‘yibuey asesm Guol “yna) afie) - ysemyoeq
uel) Jatealll 81 YSEMS SIARM [|[SMS/SIARM SAIONISUOT
‘BAEM

ay) jo eJmEy By} seauanju) o 8y jo yibuens asjeey
YIES SU) UAOD JSIEM [0 IUSWSACW YSEMyIeg

Yoeaq ay) dn Jajem JO JUSLWSAOL PIEMIOY LSEME
“uoefIas0 Sjoyss 8y uoddns o) sojeys oo

Sl dan JaEMm BU] USLM ¥ERIG SBAEAN SBAem Bupjeslg

YEEMS pUE UNS JaYeald — sauog

‘sassacoud no Aued

o AR ) saey audjaayg) ABISUS SEass0d SEAEAL SAEM
S O BINJEU SY] SSIUSN 'SIEMNS JSEM SU] 5800
PIB|BAEL SEL PUIM BU] JBY} BIUEISIP 8] "8 Yl E

e O idag Z

Azojan puis, ‘L

SAEM B JO 2215 PUE UDIJEWIG

(%) sequapoe pue (g1 ) sajbajens Bupjoea]

Uepnjos
uonuay
UCISEIGE
JUOISELION
{uopelaea)
Bupfusenb asepy

Afojouuss |

Cambridge International A Level Geography v0.7

sanjoalgo Bujuwean i snge|ig

64



Appendices

saaunasal Blujuwea

‘Buifuenh

SE UMOUY 05y "{B08) D 8] Wouj pascwas) pausenb, ag
WED S300ig 2] DRI | UOB0UE 0 SLUDJ JSYI0 M BaE
BOENE SHEESIIU DUE SUNONS Su) susEEss s5a00d
g|Uy| ‘sapa0a) acesm o) se aoe|d soye) uomsadwoosag
"]l BAEM BU) 5B [SECD 81 jE Sy0ou 8y vl sBumado

ur s o vossados ay) s (uogepaes) Buluenb aseps

BULOE U WbsEx0000E
0] dn eq WeD Yoy surssasd B SUexn Sasem
auy) Jo anoy Jaays @) e Ppedun 1o vonose KnespAy

ugsalg
Jo sjunlie 58 sanens
sossasoud auuely

TS W SLLLDDUE| BU) PUR ' O jul|

= Jusiuaficusiy (215200 J0 ADNIS J0) SIUn Eap ae 5)jen
182 8a) uyiim Logoe [epf) pue jualnd (Jup asoysbuo)
‘asl (182 6Y) BuDiE PodsuUed | 76D JUBLLIRES JKeU

o) JUp-Ino 'saunp pues (108 B 0 W) S4 U) 8g Qnea)
ESUIRSG UBG SJOUSHO SHUIS JUSLLLEUNoU Udes fjen
[ELO)| Juece(pe WOk |EUEJEW JO JUP-U) JUSLLIDES s8Al
‘Eieq BUCLSII0 “|EUSJEL YOEBG "g)|0 pRISUIEEM JUSLLIpSE
J3 SEUNOS JUalIpas [0 SIndinoysyus pue siInduwgennos
UG PUB LS0US Usasealadg LNy nba

Snueufp pue Wwepele usdo, ue o BWLE) U] SUEBGD

|0 UDIIES B SIBPISU0D LIy ADniS Jo Jun ¥ |jeo juapas
au) ew 8 sassannd o Apms au) o) yoeoudde aun

"WDIDED
pum o) payul) ‘add) aaps weuwop pue SBiaus asem

Ul SUNEMEA 0] 3ND SUOSESE AULLOE $53) pUB SUCSESS
Auuoge ay) usamjed uoyeues Juesgube moys few sajyoud
Loeag "|EUSELL |0 uDSOdan pUB LoNEUDCSUR) “udISoUS
JO SEAD FDNPOUIUE [|IAY SINEM SANIMASUOD O) LMK |O
juBpEIb ay) Sonpas iM% SIY ] sous)e ) nsodap Aelu pue
L2ee] By} UMOR [BELEJELL QUUOD YHUAM SEAEM BAONSED

() sadjiapoe pue (5] ) saBagenps Bujyasea|

......_._...__.u___:_...._:_. saaiaalgo Buueas il ._..“_..n._.“..__....m.

65

v0.7 Cambridge International A Level Geography



Appendices

PUETS| J3LUEE JO UDEULIO
amoys ZyZ abey | ¢ g aunbiy

saun)es  euo))sadan
smoys Oy abed gz g sunbiy

s|sodag yaeag
smoys gog afied gr7 auni)4

SFE PUB p+E E¥E LFT 'OFE 'BEC
safieg s8N0y 27 u0oag

Apngers o u suopey
gmoys Jo7 abeyd OF 7 mnti4

SULIOHE|H IND BABAL
smoys gEZ abed g1 ¢ aunbiy

SLumps
PUE S%3E1S ‘S8UDNy ‘SBARD
gmoys oo7 afed g 7 mnii4

GrE—tEZ sebeyd (ssauuing
pue ajfen) Aydeifiosn jasa] 5v
LR b fELAOR Sl m&E._._n_EmU

‘uuoy sjdung

Apanpe uBeLunH (Al

safiueus onejsna pue JNEsos| |l

BUMErUgs oo pue ABDjoy 1
JUBLLIBADW SSEL Ym Apejwis )|es)) Buuayjeam
WEL] Sl seon ay) Add) yoigm sessanod
asoy) — sisfjoupdy ‘uonios-uoneucqed ‘Buuaneys
1oy “Bra sassaoosd Noge (a0 JUsWSnow

ssEiU pue Buyauyieam jo s3ssa000d [BusE-gNS )

oy gipo Burouanyur seojoe4

(ITHT N ]

“LUMOLUY B PINCYS YDYM LoNIUNSIP Juepodul ue s) sy )
‘ug)d pue (Uoaes ssoud) S|oud W PRIPME 80 PINoUS SUND

‘yoeag "wuofied N arEMUNISEME

Yaou ‘P2 ejyoud o (edf) e jo uonniosg
UorEassg

SBUIRSEOD Payn D

UOIS04D |BISe0a o) anp pasnposd swiojpug

"pajEibaul g (|am pnod sped
O] GY] 0F PUE |'F LONDES 0] panjul) £9S0[ 51 UDNDas Iy |

fuemysg

YSIew jjeg
saunp pueg
opoquog

ieg

punoduo

pue sjduns) pdg
ajpoud yaeag
yseMmyIEg
ysemg

ukp asoysbuon
yoEIg

yauy

BARD)

pug|peay

SLISE0D S| O SUmEL S4y)
jaajje 2aA] | jey) pue
BUBYOSOWE pUB BBS "pUE|
2 wied Bunasw s ae
SISE00 JEU] PURSIGEUN O]

SIEE0N)
AARINGEUOD
pue pagD
40 suLojpUE"
1eyse00 Z'Z

saaunosad Bujuiea

‘sanem au) £ AEME DALUED S| LORM [BLE)ELL
SN 05 FEEald BN DE-UDELOIED Jsis SU0TSaLLI
[RUE 3By @) S¥200 SNOSJEDED U] BADE 5| UORNjes

‘SRR U] USAMIBY SINID0 UDISRIGE S8
sanem A DSLUED PEOY SU) J0 SUGIED U| US[ORPE) BORLTY

‘suuayed o anem Buideys u) pue aseq o ay)

J8 ympou sy Busnposd Ui ueuodiu) ool sy Guioous
adedpues 9| Jayied 0o) e se SR sasew Bumealg
ay] 4 paLIED pe) BY] YJLM Ul UOISEIqe/UCISELO])

() safgjanpoe pue () ) saBaens Bujysea|

ABojouis |

saansalgo Bujuwieas

Jau sngepisg

Cambridge International A Level Geography v0.7

66



Appendices

{alp uonsant sOOz aunr

(Bl UCSANG OLOZ aunp

{q)g wogsanp gLOZ sunp

(Bl UQNSEBND | LOZ JSqUWasny
(q) pue {e)y uogsanty | LOZ aunp
(q)g uogsang) | LOZ sunp
siaded jseq

SPUBSAA JO S0UBOdLL
8y4] 049l 1seyse 0ag

suasAsonT Usiew
HES L00Z 1My G B|U0aD

N OSSR LN LN AR

uefsedap [@iseod 002 |y
Gl Jaguing 1saysioe 080

SLLPUET [B1SB0D
uo ABQ|oy)T pue 2umonis jo
pedw) ay) §Z| 19sysoe cag
(1Tl P

ysiep jes smoys a7 amnbid
PUE UDISSS20NS suUng pues
savoys g7 ebed ez ainbiq

sagunosa Bujuiea

au Ag peory uogoENp pue puim Buessasd ay) jo uogoanp
O PEJE|EY §] JUSLISAOW |0 UCNDaRp ) uopepodsuel |
sassaaoid supep

‘saaEM Buiyesiq pue JejEm Mojeys ‘uonsodap

pue “gdeq o) s uoissasBosd (BB ey uoisose

Uo PISnIo) pue spueipeay pasapisuco Buaey uopsodag
TERIE]S "SEUAIE 'SAAED [PUE|pESY SUl UO UDISous

JO UCEQUBIUCD ‘UDNIEE] BABRM "IEEM desp) puepeay
B UD UDISTUS O} anp paanpoud SUUDIPUE] jO UCINOAD
‘ayosd puRpesy pue ue|d 15800 jo uonaes e Buoe
Afiojoyy| 07 diysuogejau ey pue sAeq pue spuejpeay

djs [Buoneolasdeyoo

i W Jopoey Aoinguiuos e &g Aew sdeg gio vo Buiping
‘Bra 'Busy paonpodil 80 AELL SSRIANDE UBLWINH "SSISKE
jpasn g aq wen sydeiBojoyd jo uonejouwy pajuassad

8| YOB|E aEm 52 SaUNyD papelbap 0 pes Aew

siids jo juswdo@naq sbueyd [Bas) eas 0] payul| "saulD
papesbap pue seyoeaq pesiel — suuoyeld asoyg

sassaod |[Buse-gns
Aq pjEUILIOp BIE JSYE] SU) — SHIID SARIEU| PUE 3AROY

‘Busddip puespue) pue
PUBMESS '[EDIEA EUOZUOY — B1BAS jo d|p jo a3uanjju|

IR IR [EIA
MBU paonpold SEL [BAS] BSS U| DS JSMD] SEM [an] BaS
uzym sesssacud epejbuad jsed siuassudal yoiyss 05 pue

g usameq yio papeifiep) pesp, jo ado|s Jeddn Bunsenuoo
B PUE 5B [ papa Aaaoe SHIR |es-deso adojs

“dijs |pucage)ou awafuapun
aney yamym ABojoy pecp — waoy epsodwosxejdwo)

‘ayiueid 'auoissLLI)|
‘YiEyo "6°8 "¥o0u JUEISISEl BAISSEL Ul SIHID [EDIMEA

(%) sequapoe pue (g |} saibajens Bupyora ]

S]SE0D

paubijie ypag

BISEQD
paubjje ysemg

AGojouuss | saajoalgo Bujwesa jau snge|ig

67

v0.7 Cambridge International A Level Geography



Appendices

samnosal Bupu Jed)

auoysbum pue syds o diysuoness pue Sieq JOYSLHD

"M "wanag e syl pugeg usobier) A ueides
pue spues vojde|s B8 ) puIbeq uonBiey e sey Ajjensn)
"PUBIUIBLL GY) O} PAYIETIE SPUS YIOg SBY JBY Y sIeg

"sjids jo uoqgnjoag
"BIEJGPE| pEANDAE|BIGTE] BABY Loius suds punoduwo s

UEjEAs UBdo Wl pus

BUD PUE DUBIBLL 81} 0] PEUDENE DUS BUD yjm Bibulys
pues jo oy juliens smoueu Buo| fpey e e pds ajdung

sdg
Jyup suoysBuo| o Bnp dojassp JBY) SaLDEag

*EBUN|ESY |[BwwS s5ay) sonpoud o)
saEmdo sessaoud o Bupusjsispun pue SsuM eS| SE3Y)
Jo uoELLS “BjsuUry ‘sdens ‘esiddy — saimeapoldy

-_..N _.m.ﬂ__._ﬂ.._n_
LIS PUE 135 DUE SAINUISSHYan N suos = adl) avem
0] ¥ sjeEy e sIOYSH0 LUST UDeeg WS 'apl) oy
O 112 W] [BUSIRLL 0 SUGQI1ED Ul UDNELRA USRS Ue|d
pue (UONDSS $50.2) BjaId Ul pRDMS S0 PINOLS Saydesg

S}SEOQD BARINUISUCD JO SUIOJPUE| [BISEQD
aoys ay) Buoje |ing aue sauneaq uay) aoed

Gue; s yup aoysfiuol § pue dn ING/RSNUISLCD e
SEUIREY — USEANIED Uy Jeeaul 51 ysess | uomsodeg

UeEDIUEE 51 USDRLE) BAEM BUEYM SABD U JUBUDdWN

g Aew sjuanng aoystuo (gg) pup asoysbuon
“gjfue anbyqo ue 1B seyseCUdde puws ByY) )| yoBST

Buose 1o Y3E00 B 0] S8jBue JyBu 1B 5| puim Bupesssd Buy)
Jl yoEaq By usop pue dn peUed 8q ABW EUSIE SE0D

[%] samanze pue (g} sajfialens Bujysea]

ABojoujus

sanpaalgo Bujuieas jai snge|ig

Cambridge International A Level Geography v0.7

68



Appendices

S||0]y pue
sjaay Jausmeq ‘sjaay Guibuu4
smoys &7 abed por sunbiy

s)aay
[BS0) JO UDANGUISIC] PHOA
smoys JvZ abed JoF aunii4

Ohe pue
LpE salied sennpoy £Z uoneg

nsE-5ve sabied (ssauung
pue sifieN) Aydesbosn jareT SY
FUE B B RLLRE] u.ﬂn_t._.____.__au

Sau) JUSILIPES JOJEM 180D ‘Uea|

paunbas fjujes

sisayuisooyd Joj b

I O] paEsndEs ou Ny WEE wew) $59) yidap Jajeas
0.52-6 aumesadwa)

‘|13 jo ywouB 1oj suomppuon

UCEWUE) |0 SSUOIY) PUE WD) Jaa) U snaaj oy Ay
aue suspsanb yBnoyye ‘Bupuegsiapun oseq Aessaooau
51 51y “feuen EhjE 0] paje|al Woj jaey ejeungien
Wwin|en jo uonanposd Ao s@ad ping of oo jo Ay
‘gefiean)ayuex0a? s diysucdeE 2oquwis e u)
Buia) wswetio sBue e - dfjod Eieo e o Buipuesispun
wswdoeasp pue UDHELLIO |

1oy

Jaau Jajueg
j@a) BuyBuuy
aeby
diysuoneas
ajojquis
dfjod |eion

b jeuoo

1oy SuoHpuoD Aesseoau
a4 uies Buoe 'sjand
[Bd03 jo UonguUsn pue
SSUSIRIELD ‘UOHELLLO)
AL} pUeISIBpUN o

5jaal
jedoly £'F

saaunosa) Bujuieas

"SUESULILICI AL ﬁ__m.m.u.r [AUR S{qE}EUM aIe hm..__._.n_"_._..ﬁ.ﬁ

Ui SLUIDJDUE| [BUDHISOOaC) "SULOIDUE] S84} J0 SINBU LWua)
Buo| pue Aipgels ay) Buisusngul ul juepodu) pue jussa|Ed
51 AYIANDE UBLINY b7 O] BPEL B0 UED YU InoyBnouy |

UBLLIpSE ay) saspges uonepEian S| se ey

OE Ul UDISS800Ns |UBL] "SEUEMEa Ul UonEjualwipas Ean
pu= s)ds 0] WOE|B) Ul DRIBRISUDD B ABW SaySIEW JjEG
"SIR|JpNLU 'UoNIS0daD - SOUEN)ST

"pUES BY] JO UONESIIGE]S 0] LONE|R Ul UKSSaI0ns
e PUB WUG) "UMHBLLO= SOUND PURE |EISEO)

HJEQ BIOYSHD 0] duysuniE|ad SPUE]S] JaLIeg

SO DL |

{|aam 2as j0 asu eoe|d

jeod] LSSaUBEUR | UBLIPUE]- SU] JO 1|MSa) @ S8 DURJUI

pEAL S8 auEno)EE|d syl Buunp pajisodap eluaeEw
BIDUYSHO LWDIYM Ul W 185100 ‘'yoesq psays Be yup

{g) sap|aoe pue (§)) saiBagenys Bujyasea|

.n.__..._._...____..._____.._._......_

saanaalgo Bunuwiga

jas sngqegis

69

v0.7 Cambridge International A Level Geography



Appendices

(QIg woRsanD g0z sunp

(qQly vousen 0LOZ JequBson
{Qif wonsanp QLOE eunp

(Q)g uonsanE | LOZ JequIBAch
ssaded jseyg

NI O Sl - LU AT AR,
jusiiabeusil EEecs o

AprE Y (M) 15800 SsSLEpIoH
Ll JequEnp jeaELs1Ie 085

saapnls ases Guipnjau

08z-05zZ sabed (ssauumng

pue abep) Ayderboas jawe] Sy
PUR W [RUCBUISI SEDUIED

uewny po Buwoz a1 ‘uoloaposd (15800 UBY) S0 SA|0AL)
S juswsieusw sELBIBNE “SaInSEaw uodgoajoad
BANBLEYE j0 SISABUE |JBUSD-1S0] "BSUE ABL YIIyMm
SANSS B00| pue sioyuon | Buigiou op, ‘eana pabewsw
‘haod juawwanod sue|4 uswsbeuep aujioys)
s4is Ee Buuued pejeibain ‘Buusawmbue yos pue pey
sainseaw uvonosejoud |E)sEDD

‘sa|Bajens ussabieuegpy saouBnjul

BNy pue eessatoud [BINjEU USBAN S0 SOUE|ED

o uonemprsuon Yup asoystuo) waoyy Bunnsas saimes)
|euciisodap pue spig Yiog sapngu) 3| Ajesp) Apns

10y Jun ngssn e si (|90 [EI0NN Y W0 BU) J0 1SE0D NS
Bjoyms By 10U "8 yibuej ajgeabeusw jo aq pinoys sy
BUIRSEOD O Yaas sug

Bupsau|bus yog
Buaaubus paeH
uonaajoud [E}SEDD
Avnqeuieisng

asnebau pue assod
‘&'1) saabajens esoy)
IO SSSI0NS GATEFEY S
AEqeuEsns
aseausu| o) padojdws
saifaens ayj -
Aypgeueisns
Bunoaye anss| &4y -
sdew yayeys

§0 B15N — UDGETO] 5)] »
uo Bursnoo)
JUSLLLOAALR |B1S200
auo o BupueEiBpun
pue abips|souy
yidap-u) aunbog o)

§15202 JO
juawabeuew
ajgeule}sng
¥'E

() uonseng | LOZ Jaquianon

(g wogsenp | LOZ sunr
siaded Jseg4

sjaay
[EUOD SO0E (dy GLG B|Yoas

sannosad Bujusea

"SAIPNIS SSED JBLY]0 S0l JO BUD O] UHIDPE W Pasn &g o
spaal §) 0% ‘Apnis aunbad ysiym oedun uewny jo spadse
Byl e Apdusaxs JouueDs (&3l B 'auije IasamoH ‘v

BES ‘BUMSE0D JO UCEDES B 0 JuswsfBuEl BELIEISNS
30| 95N 0] MOWEXS JUSHBIKEa UE 80 PIN0W S|88) [E500)
Aflanae uewiny o) Aposap yul AeL = sjaal uo abBueyd |aaa)
BB J0 S]08Y8 PUE SSSNE1 8PN N, wonexdde egeds
PERUT imE o) Jeiweq ybnouy Buifuyy woy uoqnioss

AU SHENSUOLLED DUE BOIUDLUMDOD 1500 AU S ujae

‘AEnpy pue AjEQ wiseeg
UONELLIO) JO S806Y L

“BLLLIGY SSUU)
BU} USBA]S0 SYUI| BJEIjSLOLE(] “S(aje Jeuseg ‘Bubuu 4
§)88J Jo S04

“suifm
PUE(SI PUE [E|UBUNUOD LISISBM PUE LUSISES LD ‘BIOYSHO
Loouden) pue Jasueny [0 Sado | usam)al Seas (emdoy |

€403 jo uopNqLOS|p |Bqo|D
uonae aaess Suons Ag peonpord sajes pageuaBixzo-[am

(w) saquapoe pue (5 1) saibajens Bujyoea]

Abojouuus |

saaoalgo Bujwiea

Jau sngejig

Cambridge International A Level Geography v0.7

70



Appendices

saunosal Buiumeas

"PEPNEUL 81 BjER Ay pepiacd
aulseods g Buquoesep |0 suesw Guaes-sw) pue njpEsn
B 8 ves sdep jjEm e sydesbogoyd puy o) Ay xaEuan

[Eneds & saey Aay) |BY) 05 OB DEYIBOE| ||BM 8 Ljim
HEI "I84LRa| au) o) BIUE] 50 [0U AR YDAM [BLESJE L
Apms SSeD HOOG)XS) JO 38N 24) IN0GE jsed a9 [ajoN

‘o) AU EeG )0 S8YIES Jauy0 J0 seydwess

JApISUOD O] SOESIADE S| )i PUB PEROLISA) |BYMaLLOS

%1 SUoIpUE] |0 afus) SU) TEa] JEpUN BoUE BjSe0D

& Sadjdiuaa sy 1Y) 05 Jun s|u) Jo s)edee (e

o sfiedaand USIDYNS BYyo jow A8 SUSE0D |88) [B0D Y
AUIISEOD J0 WA B 10 URPESHN UBLLINY pue uoioa)od
[EeEA L Uiod DAL KB YDIyM "SUanios sjqssod

sy jo safeuespesip pue sabejuesne 8] EMEAS

0} 8|08 &) PUE SUIjEe0D jo uooas 8 Buoe sassaocud jo
asugeq syl sjenadde pinous sisles Aeap iaaamo
(mo|al sas) saysiew s spds "spal Buod B'a suuogpue
pauseasy] Jejnaed sjessn)) yoym ejeusdoidde

SO PEUSMEUCD 90 ABLL S2IPMS 958D |0 sfue W

“Buiysi UD S}l ‘SEAJBEE) BUUBLL 'SBIJIAIDE

iy} saiyanoe pue (5] ) saibageiys Buiysea)

(sjoadae

ABojouusa | sasansalgo BuiuieaT jas sngejAs

71

v0.7 Cambridge International A Level Geography



Appendices

SI8A0D § g—|0E S80BY (3SBUUING |  UBYE) 8Q UED asn Afleus Joj S0ISNE)S PUE K08 B|EMEU -UDN Laamyag ABisus
pue sfen) djdeifoan aae ‘goemaual | ABleus sjqEMmBUEY SEIURELIRP B BjQEUEISNG
SV PUE W [BUOTELSIL) aB0UGIIED | -UtU DUB S|0BMaUS) (SIUN0SS] JO UO|IED|ISSEID Ayaeuzisng puBsIapun o) L'z

Saa}0alao

sadunosad BujuieaT sajjianae Bulyosea) paysabbng AbopoujLia | Bujuiea jau sngejis

1e2) Auenb Jzjem

pUE SSINOED JEIEM 51 SNOEAS PEEIAE SU) Ul Jusjucs Jo uisuedxa Ay JryE5800NE BAEMIE J0U BUE SWOIIN|0S B4 “SEE5E UBOJN W Ypwolb uedqin pue [eugsnp)

JO Sj38Y8 BU] PUB "SEAIE [RINJ Ul SEUN0SA [EINEU JO UDNE)IcHdXE-s0A0 JO S108Y8 BUY) JEQWOD 0} S8IG8)ENS JO JuBdo|Bnap Bu) 40} peBu B 8| BuBy | seouanbasuod
[BUSLLSIALS BqRISSpUN sanpor] osiE ARl NG Bt U (0 Buian)es MWGUGIS SU) 0] SNquUUCcS KB SE3IR0SEU [RINJEU L0 J0 LONER0|dxT JublUuc|ALS

[BorsAyd ay) uo JoEdw rLLsEy j528] au) upw ‘speau Ableus Jeu o Juswalnooid uonEpodx e ajgissed 1580 Ayl AINSUS 0] SjuSLLLIBADE |BUSHEU pue B3|

Aq seiBajans Afusus jo uonenwsoy sy) Buyejssaceu ‘ueseun Ageoiydeifoat 51 seunos Jamod Jo UDYNOU]SIp BUY)| ‘PBSIEL SENSSI AU BJRNSN| giM seaunos ABeus
uaaip o Juewoo/assp ayl Jo S8Ipms asen "ucnEyordxE J@y) LLicalg fLarsas S10BAWH [RIUSLLILCIALS BY] PUE SECUNCSE) SI0EMBUSI-U0U PUE 8|QRMELIEI LI0G BUILLUEXS
i 3 Cuaepodanualudoanap saug) D) o afeinoaus 1By S8 eyl pue ‘ssaunosad ABaus Juaiayip Joj puslwiap pue Ajddns 10 suwaned aul SUNLEXES | IR S L

‘uonepelBap Puawuolaue pue salpddns SBiaus ;SUCHDES pEJE|SI-IBU| NG SYEEISIP OM) OJU PEPLAP S| LDIJ0ES S|

auipng

‘suweqoud auy) o) suoinios ajqisscd jo sae20ns eyy Bugeness pus je Buyoo) Sg Jeguny odog sy Xy e un syl e 'uogn)od yuw Buiesp o swee) u) ‘sesse
ueqin jo sped BupeiBdn jo sagnayp ey) 1B peyoo| BABY ABLL 'UDHESIUBGIN JO SANSSI PUB SPUE) UBGQJN £ UM "Bi0D UBWNH Sy ‘woipppe u| "uapnjod Apejroped
'SR UD S)SRL8 WBQIN JUuSLicsLEa Sy uo 1aedw) uewny ay) Bupuebag e pun eens easiyd Sy aul ul palpris [eualew auy) o) sdeyu)|) Swos ag |jjm ausy ]
Xaguad

~sauddns jamod pue Abeue jo s01S8g BU] JO
abpapmouy awos aney o) Ay aue pafgns sousing e Jo Awcucsd [rirme ‘Aydesboss _ggaaieman O sbpuqueD paipnis sAey oum SisEe) NG [EIUSSSE 10U §) 1|
abpapwouy Joud papuswwooay

juswabeuew |ejuswuolAUT 17 HUN
suondQ uewny ¢ ¥Idvd

suondQ uewny ¢ Jaded Mlom Jo sawsyos ajduwexy

Cambridge International A Level Geography v0.7

72



Appendices

Jo unsEedWcD agIssod "IF0E PUE SOOZ M

Ul LIRS

‘e Acddng/puswap anin) pue Agddns jpuswsp ABuaua
ssard o) sogsgeEls Jo uosuedwoy uogduwnsuaa jo susaned
uondwnswony Afleug u spued | “ABojougoe; w sabueyo o) epeEy au} Ul SpUBJ)
KB smays 7ip afieg 7 aunbid ‘BlEp pue sydeld siwed Bupes poob vy DULLIERR O
“oj@ "sjabue]
OI0AY “SUIDIW0D
[EUBLUOIALE
“fonod
Afiiaua 'Edes
Jualdoanap
jo |ena) Ba Aoyjod
"sanzaye Ayt ABsaua asuanju
uayo pue paleinoous aJe SaIPNIS 9SED (8D TR T
[aAs| [EusneEy
"EIEWRELOD UELW L) deb fBiaug IR N =T
Auessanteu jou e Alueus Jo sueonpoid uew ey ABojouyse] | seuncsa Afusus
1BUYI MOYS 0] paipns a0 Wed sIsies pue sdeyy TUDLMOPUD JO) pUBLEAD
aaunosay pue A|ddns
Afiau3 jo Ajddng sy Gunoayy ‘wialy) usamaq sdiysUoNE|sl By) pue Ajddng Jo sjBAa| A
ss010e 4 swoys Zog abeg |z sigeL PUBLLAD PUB Aiddns LD PESNS0) S UDNDES S| PUELLE(] puBsIapun o)
£ uonseny OLOZ Jequencn
([Blg UenSanty 0LOF aunp anss [endo] B = adouns Ul Suuej puisa
(2} Lonssnd | L0 JSgquwanoN auryny auy) so) saanewsye Aliaua - ysn
BUONSENE |7 Uon3es “epipms ased pajsabbng Abojouyse )
siaded 1seg 1amod Jeajany
‘M@ abpng Abseus o] ucgNgUILOD Jamod puigy
LI DONEDTIDE]TE W0 D1 AR ‘uones) “woanpoud 10y slusawadinbay - Abaua Jamsod jBpiL
neye asnoyussllb ay) Jo eamos epnapged B ud Sno0d CUgaes s s|anyoig
pue AEJaua JEa)anu uwo sway sapnpd) | ABISUS [0 Sanos aug) jo Yoea [Noge [[Bjap 5) sualy) ABJaus Jejog
sy} juepodwl) 5|3 0Z0Z PUE S002 U} Adunad (d3H) sawmod
Afusug puusyioasy | g ul fiddns pue puewsp fBisus Bra yuiod Bunue)s ojjoaE-oupiy
— BE6L Weg o/ 188ys|oed 0D B & pjnoys ABIBUS JO BSN U] SpUaJ) |0 SISAELY s|any [Issod | seunosal fhiaus
jabpng fBisug DY EAADLIG- IO
|7 uonoes "SE(IE UE WOl ABsaua puUE ajgesmauss sajddns

SaUnNDSal mn.._-_.-.-m.m_n_

seyaiae bujysea) pajsabbng

ABopoupE |

gdaaalqo
BujwieaT

jau sngepig

73

v0.7 Cambridge International A Level Geography



Appendices

aepdn — Afuaug
SN G002 [ty 56 1saysioed 089

(3)g uonseng QLOZ eunf
_“ﬁ:_m BONSENT) | |07 JUEaatp
ssaded jseg

BUIYD) JO Apmis

ased) pE-v.E sabey (ssouumns
pue ajbey) fydesboss fars]

SW pue ¥ [euanewey) sipugues

‘Yidap pue [EjEp sseaid
Jayo o} ‘AbejEns Buy) 98 AAjunog BLWES 8L W)
aq |||\ PHPNS ALWSLIS U] 1Ry pAjedDnue 51

(003w

o D37) 1SENUOD B PUE Anunod swoy ay) Ba
"ApNNS SED AU0 ueyl ol dojasap ABW SiayDea |
(IH) BqUEY pue swmOgegIZ j0 B3 'saeds iog

=ianna ) 88 Buo| s ueioyns 51 Apms a=ED BUD

uonEIaT
upanpodd
deb fBiausg

Kiddng
PUELLE]

(|e00q) Bwayos
Aflaua pajeaon|
‘PRWEN 'Z
(|Buogeu) Abajels
Afsaus Buaary L

S2EDS OM]
18 AUnod awa
AGuBuB ElNE)e
Jo &jddrs

ay) sjenjeas

pPUE BUILLEYE O]

fjddns
ABjaus jo

TG TR
LT

e

s3PNs g5E0

layo /£ pue g/ sabed (ssauuing
pue ajbey) Aydeifoas fara]

S pue  feuonewaiy sbipuguied

LWNIEIN UBKEASTY YIIM SEEP
T TSI Ve TRy ST

‘sasbuep ajqsscd .

1840 BB NG UESD, SE UBES B KB Yol
‘Aseus seaEnu e sjeny psse) Bupwng auedwos
D) L Jiupn suondp 205U TSiuaUundiALS
[E2sdou ] O] BpELW YUl B pUE ‘| SYUIS uogIeD,
Buyapisund ‘pasi|BUB 8q UBD UDNE}SAI0|ED

JO S|2A0] PUR SUDISSILS SPIXOIP UCHIED J0 Bl

8{eds [eqoyb

ay) 12 abean

PUE Jodsuesy
‘wopnanpoud
Absaus jo joedun
[EIUSLULICIIALS B
puesispun o)

"Eapa
sy pue saomos Afiaus sanews)e
apo|das apsgam sIL) uo Syl JBY0

BTG TR
Gujimes 2o

papasu
10U 5 (joedun uewiny) @jdosd wo peduw) cajo

‘gouseyn

‘e sease Japus 1oeduw) Aew yopgm Aieno) s1oed)
[equapod pue [enjoe Jpugsip sey ABiaua Jeapny
JUBLLILDJIALIE [EIMJEU 8u) uo spoays jeasb sey
y2iym aunadid BySEy-SURIL 8L JO |1ds |0 ZAp[EA
ok 'Ge SeIpnis 9sED [0 asn AQ palegSUoWSp
ag ues siy | ‘oa 'po aprud |pds Aew podsugd)
‘BISEM [ELNSNPLI BjEaUd uanonpoud Aoupea

pUE uoisenxa [an4 (segemaual Buipnpur) 1aeduw
[EIUBLLILC AL S80S S8l wopanpoid Al |y

Ui ]EAISEUDT
uonepeibag
uonjed
JUSLILDIALS
[EANIEN
roeduwy
jEILALLSIALS

aEas
[eacy ay) e abesn
pue podsue)
‘wananpoud
fABssus Jo joedun
[EFUALLILICJIALED SRy
pUgEIspun o)

SaaInosal Bujuse |

(22} Apmis esed ay) jo ped

se dn paad aq pInoo SY1 SOOI PUE $D0TT |

sejjanoe Gujysres) pajsabbng

ABopoupwLE |

203N
pug 53030

sdaflaalqo
Bujwea

Jau sngepig

Cambridge International A Level Geography v0.7

74



Appendices

|esodsip MsEA
(sys3) SjLELLIUOIALS
SEY SAlj|SUSS |Euny papesbap
Ajejuauuonaug o Ayenb
Ajey| 'eeayseg s UO{JEIS a0 au) anosdu
Apnjs Bulpuay| SE-ApniE-E0pDUal) UDJJEAIAELOD |05 o) paubsap
-SEOSNEUC-CUEIg-Z ot e, dop "88n aj Apms SsEJ 8jEp-0) wuoad puen | sesod ejenEas
ECIETEApEa e s-aisngn wea | -dn 'pool e e 2 "Ae)) 'eleanseq — Apns esen UONBIWE|38Y | PUR SUILEXS O
puUE]|
RSN JO @SMISAD
10 SENSIU
1o sasuanbasund
saaaeld pUE SESNET
Bujuwue) joog
uojlenjuasag SlUSLLI0mALD
"PUEISIAEUN AIpESY UED SISUMEE| LOIM XBjuna ucjE}saI0yE BT
AUE Jo Anuncs awoy wol Apms asen pasabiing | uopepesBap pue) jo vopepesBap
uoisose o5 0] paj asey
uanepeibag “B0037 PUE 5D03N anssaud Yoy s1ojoey
PUET —| L0 JAQWBACN ¢ UDNSEND | LOG Ul SINJ00 SIUBLULICJIALS [BIM jo uanepesbag uonendog By esAJEUE O]
"SLFRILLILICU| A LIS uonjog jensis uopepelBap
plE-was pue ply f un "suopidg [eajsiug pinag uonjjod asioN [EjUBLIUOAALD
T UOGEANE O LOF FEOLSnop) 018 'wogoedisge "ApEenb saiem ybnody ADooupfiH Bpnpu os)e Aepy Lucuy uonnpod
(el uonsenn OLOZ BUNC | | HUN SY O YU PINGD "LOISSNIS|P 8y} O} 8unosal ysinbunsip o)
giaded (24 E S8 JajEs ppy 2edo] oy Weswes o) welbep uonnjjod Jajep
sap|ds 2SN UE) UONINPOU ue e uonnjod po wopnjjod Jy uonnpod
o7 uonaeg SE0UMN0S PUE SSENED PUE UDEIYISSED "udpuyag uopnjjod pueT jo sadf) Ausw
Jenod ZEE—g.L ¢ sebed (ssauuing au jo sesnen ucpepelbap
pue b)) Aydeifoosy fae SEM pUB uopepeifap PUE SINjBU SYY | (eIUBLILOSAUT
Sy pue v [euoewaly abpugien Ine ‘puey apngod UEeD SI0)038 N0 || Ul SaUsnpU| IS AUT puesiapun o) £z

saainosas Bujuseay

safjaniae bujysea) pajsabbng

ADopoupuwwa |

saaaalqo
Bujuaea

jau sngepig

75

v0.7 Cambridge International A Level Geography



Appendices

R UBILNY 34 | +7 JSIEam

pue smydsow)y 2 Un SY 0 ¥oeg YU 3|g|ssog
‘|o00)td

ooy ay) jo s1abue) ay) pue J66| 0104y PUB O6EL
SR S0 Ofk J0 SILWNS YUeg s4y) Jo Apms

"3)@ ‘SPABU JBUUN] ‘SI0aHe
_u__.m.._.n__ﬂn____“.m:.___..__ N R IEEa00E SAlEls SMUOIIN0

sjalie
SUO|SSIWLD T0D
|oaooad ojoiy
SPWWNS yypes
WELN0OT

sa2Inosa) Bujuiea

sananae bunysea pmsabbng

Abig| oLijuLia |

Uane) o pascdoud sainseajy (Fu1) jaedu
woisaiosd | jsasojuies eados) | ey pue samod
[EPUBLLLOAALS |0 W) 810 10f peau auy) | sjuawsaafie Buiuy (Faljlal=) Talla]
jo ssauaueny  aloud Buiping peos "Ba (soegd SBAIGSE) BINJEN [EJUBLULGIALS
JOPUR AU 0} SA050R) yEU D0ads pue aunssaed syieg SRS
uorpeindod Be slope) ¥su |eususb ss10308) 4514 [EUCEN SSEnoul Bunasme sooe)
Budynuap) few sapdwess | ysu |0 aBpapmouy
uonepeifap
[EBLIUNALS
LN ssalppe
"80l0yD [ENPIAIPUL J0 JBJIEL B BUE $31DNjS BSED o} paubsep
saod o
SPUEMI0C] UopWOT = g Apn)s asen jualwdoaaapal | 2une) 0 SSa000S
OUIBUET 80 Oy U SLWS|J0id wegin) lzeug ‘oned oBg - Apns asen uegin BANE|RU BY)
E00Z AEnUBEr |7 |88YS|IE 4 0680 seae Ao Jauu) — g fpms ase] | uvonemuabal veqin puEjIapUN 0]
sajenoued
"fuessaoau jou 8| siy) Ing A0 5097 Buo pue | pue seb ‘pinby| “plos
SN U0 SedcsD Of [ues AL SIBUDEa | TBJoN — juswabfeuew
NsEM
N uaWaas
‘mobisein) w jusudo|aaapas ueqn — g Apns asen [euLsaju| papeiBan
SR Ul 3| 0 Apenb oy - ¢ Aon)s ssen LATERE I FLDDRN SABY
£38]17) UEDLBLUY — ¢ £0n)S SE80) UDJE||LL|S5E pug BjUBLLuIALD
)0 1sabue) 5 eoupy 0463 “oue] — g Apms ese] | pUEISIP JO SBUDZ BT
Al feaap ueqin payDRas A
‘aloy po Ao auy) o swsgoud ay | - | Aphps esen Uojesiueqin puBjSIapun o)

sanjoalgo
Buluiea

jas sngey s

Cambridge International A Level Geography v0.7

76



Appendices

(S uonsanTy 00 aunr
Joded seg

SN uewdopaapay feg
WIRRD OODE (Y LG 1sayse) 0an)

DGE-ZEE Sabed (ssauumng
pue ajfiey) Apdeboss faia]
SW pue  puoyewsiu slpugues

saainosal bujueaT

suswainbay uopsank 2wy sy e Apngs

BSED B 28|88 0] JApD W suongsanb jsed po Guipioes
8] HI9YD O] S|QRSIADE S1 )| PIRISU SHINGUNNE )
& sey £pn)s S5eD UISOYD JUY) jeY) aunsul [ajoN

FUMLAE A3y SY) B ANJIE| JO S580005

anees pue sannenu Jo sjdusye Ahses
pawasbeusw “sanss 'swasgoud 'sasned si0joe4
"BROYD S JBUIES) JO S JMDE] 8 J0 ApN)S 288D

Aue ) aousdaal AQ pausa0D 5 ABLU UDIDas S

saijian2e buiyaea) pajsabbng

“anpebau pus
aasng emxod
[ EUSILLLIDRA LR
Enos oucsa
‘uonepeiGep
a0uaN|JuI pUe
BENED Je) Biojoed

ABojounuiia )

US| AL
papesbap

UG Jo BEpSmoUY
pajeap

auimbos 0]

saanaalga
BiiiiiiiEas

JUBWLCIA LD

papeifap e jo
juswabeusu

ML

jad sngejiAs

77

v0.7 Cambridge International A Level Geography



Appendices

78

Sample lesson plan 1: The Demographic Transition Model

Teacher's Name:

Subject: The
Demographic
Transition Model

Year Group /
Set: 12

Date: Nov Time: Venue: Geog
2012 8.10— Room
9.30am

Lesson Objectives:

To know and understand how the
demographic transition model can
be used to show changes in birth
and death rates over time and how
relevant it is today?

Learning Outcomes / Success Criteria

To be able to describe the stages of the demographic
transition model and produce a fully annotated diagram
To be able to explain the changes in birth and death rate
at each stage of the model using named examples of
countries.

To be able to evaluate the model in terms of merit s and
limitations and its applicability to present day

Context:

The learners have learned about
population growth including
population pyramids. Future learning
will consider ageing populations.

Resources

Teacher presentation on Demographic Transition model
Video clip

Card sorting starter

Living graph

Demographic Transition Model diagram

Examples and population pyramid example sheet

RAG cards

A4 L activity and model answer

Nagle and Guinness Pages 96-98

Introduction (including key questions)

introduce concept of a model.

Video clip relating to population growth to be used as a hook.
Key word card sort to recap geographical terminology relating
to population change. Feedback on key word starter.
Introduce objectives and explain outcomes

Question and Answer session to recap prior learning and

Organisation (grouping etc)
Card sorting activity in pairs
Living graph in similar ability
groups

Presentation task in groups with
lead learner
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Sample lesson plan 1 (continued)

Main activities (including differentiation)

Learners complete a thinking skills activity — living graph of the Demographic Transition model.
Learners work in groups to place statements on the correct place on the graph. Learners work

in ability groups and statements provided can therefore be differentiated to match the ability of
the learners. Feedback from the thinking skills activity and mini plenary to show progress against
outcomes.

Learners use resources provided included teacher Powerpoint presentation to label and annotate a
diagram of the Demographic Transition Model to explain what happens at each stage. Learners have
time to discuss and note ideas for Questions 2, 3 and 4 on Page 98 Nagle and Guinness.

Learners are placed into groups and given two different countries with matching population pyramids.
Learners have to match the country and the population pyramid to the appropriate stage of the
Demographic Transition Model and justify their choice. Learners feed back to the rest of the group
who take notes from the presentations. Attach a lead learner to each group for this task. Learners
could have different roles within the group to facilitate learning — for example, chair for discussion and
spokesperson. Mini plenary to review progress against outcomes.

Assessment for Learning Activity: set a past examination question based on the Demographic
Transition Model and provide a model answer and a copy of the mark scheme. Ask learners to award
the answer a grade, highlight its strengths and suggest areas for improvement. Learners can then
work in pairs to compare their ideas and the activity can be followed up with a whole class discussion
about the model answer. Set homework task.

Whole class discussion — what are the merits of the model and limitations? How can it be applied to
today? Learners write a summary table based on the discussion.

Plenary Homework
Hot Seating activity — learners set questions Past questions. Note taking on Pages 96-98.
based on what they have learned in the lesson Update key word glossary.

and one member of the class volunteers to
take the hot seat to answer the questions.

Any Challenge/Extension/ Assessment opportunities
targeted Personalisation Card sort, living graph, completed questions,
support Differentiated living graph past question
None Use of lead learners
Extension: Question 6 Page
98
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Sample lesson plan 2: Introducing Plate Tectonics

Teacher's Name:

Subject: Introducing Year Group / Date: Oct Time: 9.35— Venue:
Plate Tectonics Set: 12 2012 10.55am Geog
Room

Lesson Objectives: To know and
understand the structure of the
Earth and how the crust is divided
into plate boundaries

Learning Outcomes / Success Criteria:

Learners will be able to identify the layers of the Earth and
describe them using key geographical terms

Learners will annotate a map to show plate boundaries and
use this to identify examples of plate boundaries

Learners will be able to examine the evidence for plate
tectonics and explain how plates move

Context (e.g. third lesson in a
set of five)

This is the first lesson on plate
tectonics. It is an introductory
lesson. Learners will go on to
examine different types of plate
boundary.

Resources

Movie starter

Learning station resources

Structure of Earth diagram and note taking grid
Map from Memory and plate boundary map
Plate Tectonic Detectives resource sheets

Introduction (including key questions) Organisation (grouping etc)
Powerpoint presentation of images showing what happens at Learning stations and

plate boundaries as a hook. Learners identify what is happening carousels

in the images and try to suggest what they have in common as Thinking skills activity — group
the starter activity. This will be revisited later in the lesson. work

Share outcomes and objectives and review any previous Detectives — paired work
learning.
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Sample lesson plan 2 (continued)

Main activities (including differentiation)

Learning stations are set up with information relating to each layer of the earth. Learners move
around the learning stations as a carousel and note key points. \Whole class feedback. Learners label
diagram showing structure of the earth and complete note taking grid to describe each layer using
feedback and teacher presentation. Review outcomes and complete mini plenary. Extension activity
for more able learners — the answer is but what is the question — learners are given a key word and
write a question that would give that key word answer.

Introduce and define key terms — plate and plate boundary.

Thinking skills activity — learners work in groups to reproduce a map showing the plate boundaries

— map from memory activity. Learners are then given plate boundaries map and have to identify
examples of where plates are moving apart, together and side to side using names of plates. Revisit
outcomes and mini plenary.

Plate Tectonic Detectives - learners have a variety of resources to interpret in order to investigate

and present the evidence for the theory of plate tectonics. More able learners have a greater variety
of resources to respond to making the task more complex and less able learners might have prompt
questions to guide them. Examples of resources could be map showing distribution of earthquakes,
jigsaw map of the continent, fossil evidence etc. Learners feed back on their findings and write a brief
summary for the evidence for plate tectonics. Complete Question 1 Page 58 Guinness and Nagle.

Teacher presentation on the theories of plate movement — learners complete note taking grid and
write a summary of the different theories.

Revisit starter questions and revise answers based on the content of the lesson.

Plenary Homework

Just a minute — a learner has just a minute to talk about what they Extra notes from Pages
have learned in the lesson. This is then passed on to another learner 55-59 Nagle and

to add further points and develop until the teacher feels the lesson Guinness.

content has been summarised. Research the different

types of plate boundary
ready for next lesson.

Any Challenge/Extension/Personalisation Assessment
targeted The answer is ..what is the question? opportunities
support More complex resources for Plate Tectonic Completed diagram and
Detectives grid
Just a Minute — more able learners are used later in Learner summary
the activity to add challenge Question 1 Page 58

v0.7 Cambridge International A Level Geography 81



Cambridge International Examinations
1 Hills Road, Cambridge, CB1 2EU, United Kingdom
tel: +44 1223 553554 fax: +44 1223 553558

. . . A DIVISION OF
email: info@cie.org.uk  www.cie.org.uk A BRISGE ASSESSMENT



mailto:info@cie.org.uk
http://www.cie.org.uk/



